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Overview of the Educator Development and Evaluation Process 

During a special session in the summer of 2011, the Minnesota Legislature passed new 
statewide educator development and evaluation requirements.  Under the requirements, all 
public school districts in Minnesota must have an educator development and evaluation plan 
that meets statutory requirements in place by the 2014-2015 school year.  The plan could be 
locally developed by school boards and educators or it could be the state plan or a hybrid of the 
state plan with locally determined elements.  The school board and the educators’ union through 
a memorandum of understanding must agree and document the components and 
implementation of the plan. 

The plan needs to include: 

 a three-year professional review cycle with a summative evaluation in the third year, an
individual growth and development plan, a peer review process and the opportunity to
participate in a professional learning community;

 support and evaluation of all probationary educators;

 professional teaching standards;

 an option for educators to develop and present a portfolio demonstrating evidence of
reflection and professional growth;

 state or local measures of student growth as a component of the educator evaluation, as
well as longitudinal data on student engagement and other student outcome measures
aligned with the curriculum for which educators are responsible, and

 an educator improvement process for educators not meeting professional standards that
includes established goals and timelines with appropriate discipline for educators not
meeting adequate progress.

A team including the superintendent, the director of special education, an assistant special 
education director/principal, and an officer of the educators’ union attended state sponsored 
meetings to clarify the requirements of the legislation and design a process for developing the 
plan for ISD 917.  An educator evaluation committee was formed made up of five educators and 
four administrators to review those requirements and to create the educator development and 
evaluation plan for our district.  The good news is that we already had several components that 
met the requirements put forth in the legislation.  We have: 

 a component of mentoring and support for new educators;

 administrative observations and evaluation for probationary educators and tenured
educators based on Charlotte Danielson’s “A Framework for Teaching” identified by the
state as a positive model;

 professional learning communities or learning teams at many levels; and

 professional development support.

Using these components and the requirements of the legislation, the committee began meeting 
in June 2013 and has developed a comprehensive process to present to our educators and 
school board.  The Educator Evaluation Process developed by the Committee is posted on the 
Intermediate School District website for interested persons to review. 
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Questions and Answers 

 Who created our district’s plan and what was the process?
The district’s plan was created by district administrators and members of the educators’
union.  The group met from June 2013 through May 2014 to work through and agree
upon the plan’s basic structure and elements.

 Why do educators’ vote on the plan?
If the school district and the union successfully collaborate and create a plan, as our
district and educators’ union have, educators are given the opportunity to vote to
approve the plan created by the district and the union.

 What would have happened if our district and the educators’ union could not
agree on a plan?
If the district and the educators’ union had not been able to work collaboratively and
create a plan, the district would be required to use the plan created by MDE.

 What happens if educators’ do not vote for the district plan?
If a plan is created by the district and the educators union, but the educators do not vote
in favor of it, the district must implement the MDE plan.

 If educators approve the plan, when would it take effect?
Once a plan is approved, all educators would be a part of the plan beginning with the
2014-2015 school year.

 If educators don’t approve the plan, the plan created by MDE would take effect in
the 2014-2015 school year.

 Who will evaluate educators?
Only an individual who is employed as a licensed administrator in the district can
evaluate educators.  In most cases, this individual is the program administrator or a
member of the administrative team.

 How often will tenured educators be evaluated?
Once every three years educators will be observed and evaluated by a licensed
administrator.

 After three years of evaluations as a probationary educator, an educator becomes
non-probationary (tenured).  Does that educator have to be evaluated again?
Although the educator will move into the Educator Development and Evaluation process
for non-probationary (tenured) educators, the educator will not be evaluated again until
the third year out from the final probationary year.  For example:  If the educator became
a non-probationary (tenured) educator in the fall of 2015, the educator would be
evaluated again by an administrator during the 2017-18 school year.  An administrator
may adjust the schedule to help maintain a balance in the number of educators
evaluated in each year.
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Educator Evaluation Process 

According to statute, the educator evaluation process applies to classroom teachers and any 
other professional employee required to hold a teaching license from the MDE.  This includes: 
teachers, school counselors, licensed school nurses, school social workers, school 
psychologists, speech/language pathologists and career and technology teachers.  It does not 
include:  occupational therapists, physical therapists and audiologists. 

Probationary Educators (one year) 

Element Forms Description 

 1 summative
evaluation performed
by a trained, qualified
evaluator
(administrator)

 Intermediate School
District 917 Summative
Evaluation Planning
Form – Appendix A-1

 The Council for
Exceptional Children’s
Position on Special
Education Teacher
Evaluation – Appendix
D-1

 Inclusive Design:
Building Educator
Evaluation Systems
That Support Students
with Disabilities –
Appendix D-1

 Intermediate School
District 917 Summative
Evaluation-Non-
Tenured (one year
probationary period) –
Appendix A-2

 The summative
evaluation contains
three sections,
educator practice,
student learning and
achievement, and
student engagement.
This document
summarizes many
elements detailed
below and is
completed in steps by
a qualified evaluator.
Educators with a one
year probationary
period will have a
summative evaluation
completed during their
first year and will begin
a new three year
summative evaluation
during their second
year of employment.

 3 evaluations
annually; the first
occurring within the
first 90 days of
employment

 Intermediate School
District 917 Evaluation
Report – Appendix B-
1-B-7

 The evaluation
documents are
contained in Appendix
A. The district has
adopted an evaluation
model consistent with
Charlotte Danielson’s
work titled Enhancing
Professional Practice.

 Individual growth and
development plan

 Intermediate School
District 917 Educator
Induction and Mentor
Program Guide
Personal Professional

 As part of the
Intermediate School
District 917 Educator
Induction and Mentor
Program, probationary
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Development Plan – 
Appendix C-1 

staff (one year) 
complete the Personal 
Professional 
Development Plan 
contained in the guide 
to comply with this 
element of the plan. 

 The opportunity to
participate in a
professional learning
community

 Each supervisor is
responsible for
developing and
implementing a
professional learning
community structure
that addresses the
unique needs of the
staff with whom they
work.

 Staff development
activities coordinated
with the evaluation
process and educator
evaluation outcomes

 Personal Professional
Development Plans as
well as Summative
Evaluations will be
considered in the
coordination of staff
development.

 Mentoring and
induction program

 Intermediate School
District 917 Educator
Induction and Mentor
Program Guide –
Appendix C-1

 All probationary staff
will follow the
Intermediate School
District 917 Educator
Induction and Mentor
Program Guide.  This
includes a work year
extended by 2 days in
the first year of
employment and 1 day
in the second year of
employment.

 Data from valid and
reliable assessments
aligned to state and
local academic
standards and using
state and local
measures of student
growth that may
include value-added
models or student
learning goals
determine 35 percent
of educator evaluation

 Intermediate School
District 917 Summative
Evaluation Planning
Form-Non-Tenured
(one year probationary
period) – Appendix A-1

 The Council for
Exceptional Children’s
Position on Special
Education Teacher
Evaluation – Appendix
D-1

 Inclusive Design:

 Educators will define
the data to be utilized
for this element of the
evaluation process
with their supervisor.
This will be recorded in
the Intermediate
School District 917
Summative Evaluation
Planning Form-Non-
Tenured (one year
probationary period).
Sources to assist in the
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results Building Educator 
Evaluation Systems 
That Support Students 
with Disabilities – 
Appendix D-1 

definition of data that 
meets statutory 
requirement are 
included in Appendix 
E. 

 Longitudinal data on
student engagement
and connection, and
other student outcome
measures explicitly
aligned with the
elements of
curriculum for which
Educators are
responsible

 Intermediate School
District 917 Summative
Evaluation Planning
Form-Non-Tenured
(one year probationary
period) – Appendix A-1

 Educators will define
the data to be utilized
for this element of the
evaluation process
with their supervisor.
This will be recorded in
the Intermediate
School District 917
Summative Evaluation
Planning Form-Non-
Tenured (one year
probationary period).
As more definition
becomes available
through the Minnesota
Department of
Education, which could
include a survey tool, it
will be provided.

 Portfolio option for
demonstrating
evidence of reflection
and professional
growth and including
Educator’s own
performance
assessment based on
student work samples
and examples of
Educator’s work,
which may include
video among other
activities for the
summative evaluation

 Intermediate School
District 917 Portfolio
Requirements for
Summative Evaluation
– E-1

 Educators have the
option of
demonstrating
reflection, professional
growth and a
performance
assessment through
the utilization of the
portfolio option.  This
would be planned and
reviewed with the
educator’s supervisor.

 Educator
improvement process
that includes goals
and timelines

 Intermediate School
District 917
Performance
Improvement Plan – F-
1

 Educators not meeting
professional teaching
standards are provided
support to improve
through an
improvement process
that includes goals and
timelines.  This
process is articulated
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in the Intermediate 
School District 917 
Performance 
Improvement Plan. 

 Discipline an educator
for not making
adequate progress in
the Educator
improvement process

 Article XII of the
Agreement between
Intermediate School
District 917 and
Education Minnesota
Intermediate School
District 917 Local 3904
representing the
educators of the
School District
articulates the
employee supervision
process including
employee
improvement plans
and employee
discipline.

Probationary Educators (three year) 

Element Forms Description 

 1 summative
evaluation in a three-
year professional
review cycle
performed by a
trained, qualified
evaluator
(administrator)

 Intermediate School
District 917 Summative
Evaluation Planning
Form – Appendix A-1

 The Council for
Exceptional Children’s
Position on Special
Education Teacher
Evaluation – Appendix
D-1

 Inclusive Design:
Building Educator
Evaluation Systems
That Support Students
with Disabilities –
Appendix D-1

 Intermediate School
District 917 Summative
Evaluation-Non-
Tenured (three year
probationary period) –
Appendix A-3

 The summative
evaluation contains
three sections,
educator practice,
student learning and
achievement, and
student engagement.
This document
summarizes many
elements detailed
below and is
completed in steps
over a three year
period by a qualified
evaluator.

 3 evaluations
annually; the first
occurring within the

 Intermediate School
District 917 Evaluation
Report – Appendix B-

 The evaluation
documents are
contained in Appendix
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first 90 days of 
employment 

1-B-7 A. The district has
adopted an evaluation
model consistent with
Charlotte Danielson’s
work titled Enhancing
Professional Practice.

 Individual growth and
development plan

 Intermediate School
District 917 Educator
Induction and Mentor
Program Guide
Personal Professional
Development Plan –
Appendix C-1

 As part of the
Intermediate School
District 917 Educator
Induction and Mentor
Program, probationary
staff (three year)
complete the Personal
Professional
Development Plan
contained in the guide
to comply with this
element of the plan.

 The opportunity to
participate in a
professional learning
community

 Each supervisor is
responsible for
developing and
implementing a
professional learning
community structure
that addresses the
unique needs of the
staff with whom they
work.

 Staff development
activities coordinated
with the evaluation
process and educator
evaluation outcomes

 Personal Professional
Development Plans as
well as Summative
Evaluations will be
considered in the
coordination of staff
development.

 Mentoring and
induction program

 Intermediate School
District 917 Educator
Induction and Mentor
Program Guide –
Appendix C-1

 All probationary staff
will follow the
Intermediate School
District 917 Educator
Induction and Mentor
Program Guide.  This
includes a work year
extended by 2 days in
the first year of
employment and 1 day
in the second year of
employment.

 Data from valid and
reliable assessments

 Intermediate School
District 917 Summative

 Educators will define
the data to be utilized
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aligned to state and 
local academic 
standards and using 
state and local 
measures of student 
growth that may 
include value-added 
models or student 
learning goals 
determine 35 percent 
of educator evaluation 
results 

Evaluation Planning 
Form-Non-Tenured 
(three year 
probationary period) – 
Appendix A-1 

 The Council for
Exceptional Children’s
Position on Special
Education Teacher
Evaluation – Appendix
D-1

 Inclusive Design:
Building Educator
Evaluation Systems
That Support Students
with Disabilities –
Appendix D-1

for this element of the 
evaluation process 
with their supervisor.  
This will be recorded in 
the Intermediate 
School District 917 
Summative Evaluation 
Planning Form-Non-
Tenured (one year 
probationary period).  
Sources to assist in the 
definition of data that 
meets statutory 
requirement are 
included in Appendix 
E. 

 Longitudinal data on
student engagement
and connection, and
other student outcome
measures explicitly
aligned with the
elements of
curriculum for which
educators are
responsible

 Intermediate School
District 917 Summative
Evaluation Planning
Form-Non-Tenured
(three year
probationary period) –
Appendix A-2

 Educators will define
the data to be utilized
for this element of the
evaluation process
with their supervisor.
This will be recorded in
the Intermediate
School District 917
Summative Evaluation
Planning Form-Non-
Tenured (one year
probationary period).
As more definition
becomes available
through the Minnesota
Department of
Education, which could
include a survey tool, it
will be provided.

 Portfolio option for
demonstrating
evidence of reflection
and professional
growth and including
educator’s own
performance
assessment based on
student work samples
and examples of
educator’s work,
which may include

 Intermediate School
District 917 Portfolio
Requirements for
Summative Evaluation
– E-1

 Educators have the
option of
demonstrating
reflection, professional
growth and a
performance
assessment through
the utilization of the
portfolio option.  This
would be planned and
reviewed with the
educator’s supervisor.
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video among other 
activities for the 
summative evaluation 

 Educator
improvement process
that includes goals
and timelines

 Intermediate School
District 917
Performance
Improvement Plan – F-
1

 Educators not meeting
professional teaching
standards are provided
support to improve
through an
improvement process
that includes goals and
timelines.  This
process is articulated
in the Intermediate
School District 917
Performance
Improvement Plan.

 Discipline an educator
for not making
adequate progress in
the Educator
improvement process

 Article XII of the
Agreement between
Intermediate School
District 917 and
Education Minnesota
Intermediate School
District 917 Local 3904
representing the
educators of the
School District
articulates the
employee supervision
process including
employee
improvement plans
and employee
discipline.

Tenured Educators 

Element Forms Description 

 1 summative
evaluation in a three-
year professional
review cycle
performed by a
trained, qualified
evaluator
(administrator)

 Intermediate School
District 917 Summative
Evaluation Planning
Form – Appendix A-1

 The Council for
Exceptional Children’s
Position on Special
Education Teacher
Evaluation – Appendix
D-1

 Inclusive Design:
Building Educator
Evaluation Systems

 The summative
evaluation contains
three sections,
educator practice,
student learning and
achievement, and
student engagement.
This document
summarizes many
elements detailed
below and is
completed in steps
over a three year
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That Support Students 
with Disabilities – 
Appendix D-1 

 Intermediate School 
District Summative 
Evaluation – Tenured – 
Appendix A-4 
 

period by a qualified 
evaluator. 

 1 evaluation 
performed by a 
qualified and trained 
evaluator every three 
years and when not 
evaluated by a 
qualified and trained 
evaluator, evaluated 
by peer review  

 Intermediate School 
District 917 Evaluation 
Report – Appendix B-
1-B-7 

 Intermediate School 
District 917 Self-
Assessment and Peer 
Review Annual 
Summary – Appendix 
B-8 

 The evaluation 
documents are 
contained in Appendix 
A.  The district has 
adopted an evaluation 
model consistent with 
Charlotte Danielson’s 
work titled Enhancing 
Professional Practice.  
Additionally, the 
Intermediate School 
District 917 Self-
Assessment and Peer 
Review Annual 
Summary is utilized 
with the peer review 
process.  This form is 
meant to be printed on 
two pages.  The first 
page is to be retained 
by the educator 
undergoing peer 
review while the 
second page verifying 
the date of review with 
signatures is to be 
submitted to the 
educator’s supervisor. 

 Individual growth and 
development plan 

 Intermediate School 
District 917 Personal 
Professional 
Development Plan – 
Appendix C-2 

 Educators complete 
the Personal 
Professional 
Development Plan in 
Appendix C-2 annually 
to comply with this 
element of the plan. 

 The opportunity to 
participate in a 
professional learning 
community 

  Each supervisor is 
responsible for 
developing and 
implementing a 
professional learning 
community structure 
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that addresses the 
unique needs of the 
staff with whom they 
work. 

 Staff development 
activities coordinated 
with the evaluation 
process and educator 
evaluation outcomes 

  Personal Professional 
Development Plans as 
well as Summative 
Evaluations will be 
considered in the 
coordination of staff 
development. 

 Data from valid and 
reliable assessments 
aligned to state and 
local academic 
standards and using 
state and local 
measures of student 
growth that may 
include value-added 
models or student 
learning goals 
determine 35 percent 
of educator evaluation 
results 

 Intermediate School 
District 917 Summative 
Evaluation Planning 
Form- Tenured  – 
Appendix A-3 

 The Council for 
Exceptional Children’s 
Position on Special 
Education Teacher 
Evaluation – Appendix 
D-1 

 Inclusive Design:  
Building Educator 
Evaluation Systems 
That Support Students 
with Disabilities – 
Appendix D-1 

 

 Educators will define 
the data to be utilized 
for this element of the 
evaluation process 
with their supervisor.  
This will be recorded in 
the Intermediate 
School District 917 
Summative Evaluation 
Planning Form-Non-
Tenured (one year 
probationary period).  
Sources to assist in the 
definition of data that 
meets statutory 
requirement are 
included in Appendix 
E. 

 Longitudinal data on 
student engagement 
and connection, and 
other student outcome 
measures explicitly 
aligned with the 
elements of 
curriculum for which 
educators are 
responsible 

 Intermediate School 
District 917 Summative 
Evaluation Planning 
Form-Non-Tenured 
(one year probationary 
period) – Appendix A-1 

 

 Educators will define 
the data to be utilized 
for this element of the 
evaluation process 
with their supervisor.  
This will be recorded in 
the Intermediate 
School District 917 
Summative Evaluation 
Planning Form-Non-
Tenured (one year 
probationary period).  
As more definition 
becomes available 
through the Minnesota 
Department of 
Education, which could 
include a survey tool, it 
will be provided. 
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 Portfolio option for 
demonstrating 
evidence of reflection 
and professional 
growth and including 
educator’s own 
performance 
assessment based on 
student work samples 
and examples of 
educator’s work, 
which may include 
video among other 
activities for the 
summative evaluation 

 Intermediate School 
District 917 Portfolio 
Requirements for 
Summative Evaluation 
– E-1 

 Educators have the 
option of 
demonstrating 
reflection, professional 
growth and a 
performance 
assessment through 
the utilization of the 
portfolio option.  This 
would be planned and 
reviewed with the 
educator’s supervisor. 

 Educator 
improvement process 
that includes goals 
and timelines 

 Intermediate School 
District 917 
Performance 
Improvement Plan – F-
1 

 Educators not meeting 
professional teaching 
standards are provided 
support to improve 
through an 
improvement process 
that includes goals and 
timelines.  This 
process is articulated 
in the Intermediate 
School District 917 
Performance 
Improvement Plan. 

 Discipline an educator 
for not making 
adequate progress in 
the educator 
improvement process 

  Article XII of the 
Agreement between 
Intermediate School 
District 917 and 
Education Minnesota 
Intermediate School 
District 917 Local 3904 
representing the 
educators of the 
School District 
articulates the 
employee supervision 
process including 
employee 
improvement plans 
and employee 
discipline. 
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Intermediate School District 917  
Summative Evaluation Planning Form 

Educator: Click here to enter text. 

Evaluator: Click here to enter text. 

Peer Reviewer: Click here to enter text. 

Site: Click here to enter text. 

Date: Click here to enter text. 

Component One – Educator Practice 
Year One Year Two Year Three 

 Professional Review  Professional Review  Professional Review 

 Peer Review  Peer Review  Peer Review 

Component Two – Student Learning and Achievement 
What do students need to know and be able to do? 

How will you know when they learn it? 

What will you do when they haven’t? 

What will you do when they already know it? 

Evidence Source Data Source Performance 

Level 

Weight 

Data (valid and reliable assessments aligned 

to state and local academic standards and 

must use state and local measures of student 

growth) 

Click here to 

enter text. 

Click here to 

enter text. 

Click here to 

enter text. 

Value Added (option) 
Click here to 

enter text. 

Click here to 

enter text. 

Click here to 

enter text. 

Student Learning Goal (option) 
Click here to 

enter text. 

Click here to 

enter text. 

Click here to 

enter text. 
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Component Three – Student Engagement 
Student engagement and connection must be measured using longitudinal data as well as other 

student outcome measures that are explicitly aligned with the elements of curriculum for which 

Educators are responsible. 

Evidence Type Data Source Performance Level Weight 

Student Engagement 

Aligned with 

Curriculum 

Click here to enter 

text. 

Click here to enter 

text. 

Click here to enter 

text. 

Portfolio Option 
A portfolio for demonstrating evidence of reflection and professional growth including educator’s 

own performance will be submitted following the Intermediate School District 917 Educator 

Evaluation Process outline. 
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Summative Evaluation-Non-Tenured (One-Year Probationary) 

Educator: Click here to enter text. 

School: Click here to enter text. 

Evaluator: Click here to enter text. 

Date of Summative Evaluation: Click here to enter text. 

Component One—Educator Practice 

Year One Results 

Domain Performance Level Domain Performance Level 
Planning Click here to enter 

text. 
Environment Click here to enter 

text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

Due Process Click here to enter 
text. 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

Due Process Click here to enter 
text. 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

Due Process Click here to enter 
text. 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 
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AVERAGE of the year’s ratings: Click here to enter text. 

Educator Practice: Click here to enter text. 

Comments: Click here to enter text. 

See Appendix A for evaluation tools. 

Component Two—Student Learning and Achievement 

Year One Results 
Evidence Source Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
*Weight must total .35

Performance Level—Year One: Click here to enter text. 

Component Three—Student Engagement 

Year One Results 
Evidence Type Performance Level 

Column 1 
Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 

*May have more than one source and must determine the weight of each source.

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 
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Portfolio Option 
A portfolio for demonstrating evidence of reflection and professional growth including educator’s 

own performance will be submitted following the Intermediate School District 917 Educator 

Evaluation Process outline. 

FINAL PERFORMANCE RATING 
Model Components Performance 

Level 
Column 1 

Component 
Weight 
Column 2 

Product 
Column 3 

Educator Practice Component 
Click here to 
enter text.

.45 
Click here to 
enter text.

Student Engagement Component 
Click here to 
enter text.

.20 
Click here to 
enter text.

Student Learning and Achievement 
Component 

Click here to 
enter text.

.35 
Click here to 
enter text.

Summative Score (sum of column 3): Click here to enter text. 

Final Performance Rating Click here to enter text. 

Key Strengths: Click here to enter text. 

Priority Areas for Development: Click here to enter text. 

Additional Comments: Click here to enter text. 

The educator and assigned summative evaluator sign and date in the space below. 

Educator: ______________________________________ Date: ________________ 

Evaluator: _____________________________________ Date: ________________ 
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Summative Evaluation-Non-Tenured (Three-Year Probationary) 

Educator: Click here to enter text. 

School: Click here to enter text. 

Evaluator: Click here to enter text. 

Date of Summative Evaluation: Click here to enter text. 
 

Component One—Educator Practice 
 

Year One Results 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
Year Two Results 

Domain Performance Level Domain Performance Level 

Planning Click here to enter Environment Click here to enter 



  Appendix A-3 

19 

 

Domain Performance Level Domain Performance Level 

text. text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
Year Three Results 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 
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Domain Performance Level Domain Performance Level 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
See Appendix A for evaluation tools. 
 

Component Two—Student Learning and Achievement 
 

Year One Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
*Weight must total .35 
 

Performance Level—Year One: Click here to enter text. 

 

Year Two Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 
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Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
*Weight must total .35 
 

Performance Level—Year One: Click here to enter text. 

 

Year Three Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
 
*Weight must total .35. 
 

Performance Level—Year One: Click here to enter text. 

 
AVERAGE of three years’ ratings: Click here to enter text. 

Student Learning and Achievement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
Component Three—Student Engagement 

 
Year One Results 

Evidence Type Performance Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 
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Year Two Results 
Evidence Type Performance Level 

Column 1 
Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Year Three Results 
Evidence Type Performance Level 

Column 1 
Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
AVERAGE of three years’ ratings: Click here to enter text. 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Portfolio Option 
A portfolio for demonstrating evidence of reflection and professional growth including educator’s 

own performance will be submitted following the Intermediate School District 917 Educator 

Evaluation Process outline. 

 

 

 
FINAL PERFORMANCE RATING 

Model Components 
Performance 

Level 
Column 1 

Component 
Weight 

Column 2 

Product 
Column 3 

Educator Practice Component 
Click here to 
enter text. .45 

Click here to 
enter text. 

Student Engagement Component 
Click here to 
enter text. .20 

Click here to 
enter text. 

Student Learning and Achievement 
Component 

Click here to 
enter text. .35 

Click here to 
enter text. 
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Summative Score (sum of column 3): Click here to enter text. 
 

Final Performance Rating Click here to enter text. 

 

Key Strengths: Click here to enter text. 
 

Priority Areas for Development: Click here to enter text. 
 

Additional Comments: Click here to enter text. 
 

 
The Educator and assigned summative evaluator sign and date in the space below. 
 
Educator: ______________________________________ Date: ________________ 
 
Evaluator: _____________________________________ Date: ________________ 
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Summative Evaluation-Tenured 

Educator: Click here to enter text. 

School: Click here to enter text. 

Evaluator: Click here to enter text. 

Date of Summative Evaluation: Click here to enter text. 

 

Component One—Educator Practice 
 

Year One Results 

Peer Review Completed By: Click here to enter text. 

Date: Click here to enter text. 

 
Year Two Results 

Peer Review Completed By: Click here to enter text. 

Date: Click here to enter text. 

 
Year Three Results 

Domain Performance Level Domain Performance Level 

Planning Click here to enter 
text. 

Environment Click here to enter 
text. 

Instruction Click here to enter 
text. 

Professionalism Click here to enter 
text. 

  Due Process Click here to enter 
text. 

 

Educator Practice Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
See Appendix A for evaluation tools. 

 
Component Two—Student Learning and Achievement 

 
Year One Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 
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Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
*Weight must total .35 
 

Performance Level—Year One: Click here to enter text. 

 

Year Two Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
*Weight must total .35 
 

Performance Level—Year One: Click here to enter text. 

 

Year Three Results 

Evidence Source 
Performance 

Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Data (valid and reliable assessments aligned 
to state and local academic standards and 
must use state and local measures of student 
growth) 

Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Value Added (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Student Learning Goal (option) 
Click here to 
enter text. 

Click here to 
enter text. 

Click here to 
enter text. 

Score: Click here to enter text. 
 
*Weight must total .35. 
 

Performance Level—Year One: Click here to enter text. 

 
AVERAGE of three years’ ratings: Click here to enter text. 

Student Learning and Achievement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 
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Component Three—Student Engagement 

 
Year One Results 

Evidence Type Performance Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
Year Two Results 

Evidence Type Performance Level 
Column 1 

Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 

Year Three Results 
Evidence Type Performance Level 

Column 1 
Weight 
Column 2 

Product 
Column 3 

Student Engagement 
Aligned with 
Curriculum 

Click here to enter 
text. 

Click here to enter 
text. 

Click here to enter 
text. 

SCORE (sum of column 3): Click here to enter text. 
 
*May have more than one source and must determine the weight of each source. 
 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 

 
AVERAGE of three years’ ratings: Click here to enter text. 

Student Engagement Component Rating: Click here to enter text. 

Comments: Click here to enter text. 
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Portfolio Option 
A portfolio for demonstrating evidence of reflection and professional growth including educator’s 

own performance will be submitted following the Intermediate School District 917 Educator 

Evaluation Process outline. 
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FINAL PERFORMANCE RATING 

Model Components 
Performance 

Level 
Column 1 

Component 
Weight 

Column 2 

Product 
Column 3 

Educator Practice Component 
Click here to 
enter text. .45 

Click here to 
enter text. 

Student Engagement Component 
Click here to 
enter text. .20 

Click here to 
enter text. 

Student Learning and Achievement 
Component 

Click here to 
enter text. .35 

Click here to 
enter text. 

Summative Score (sum of column 3): Click here to enter text. 
 

Final Performance Rating Click here to enter text. 

 

Key Strengths: Click here to enter text. 
 

Priority Areas for Development: Click here to enter text. 
 

Additional Comments: Click here to enter text. 
 

 
The Educator and assigned summative evaluator sign and date in the space below. 
 
Educator: ______________________________________ Date: ________________ 
 
Evaluator: _____________________________________ Date: ________________ 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
 



 
       Appendix B-1 

29 

 

 

 

Intermediate School District 917 
Special Education 

Educator Evaluation Report 
 
Educator Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       
 
Planning and Preparation 
  

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a:  Demonstrating 
Knowledge of Content and 
Pedagogy 
 

Educator’s plans and practice 
display little knowledge of the 
content, prerequisite 
relationships between different 
aspects of the content, or of the 
instructional practices specific to 
that discipline. 

The educator’s plans and practice 
reflect some awareness of the 
important concepts in the discipline, 
prerequisite relations between them, 
and the instructional practices 
specific to that discipline. 

The educator’s plans and practice reflect 
solid knowledge of the content, 
prerequisite relations between important 
concepts, and the instructional practices 
specific to that discipline. 

The educator’s plans and practice 
reflect extensive knowledge of the 
content and the structure of the 
discipline.  The educator actively builds 
on knowledge of prerequisites and 
misconceptions when describing 
instruction or seeking causes for 
student misunderstanding. 

1b:  Demonstrating 
Knowledge of Students 
 
 

The educator demonstrates little 
or no knowledge of students’ 
backgrounds, culture, skills, 
language proficiency, interests, 
and special needs, and does not 
seek such understanding. 

The educator demonstrates basic 
knowledge of students’ backgrounds, 
cultures, skills, language proficiency, 
interests, and special needs, and is 
inconsistent in the application of this 
knowledge. 

The educator actively seeks and applies 
knowledge of students’ background, 
culture, skills, language proficiency, 
interests, and special needs. 
 

The educator actively seeks and applies 
knowledge of students’ backgrounds, 
cultures, skills, language proficiency, 
interests, and special needs from a 
variety of sources and serves as a 
model for others. 

1c:  Setting Instructional 
Outcomes 

Instructional outcomes are 
unsuitable for students, 
represent trivial or low-level 
learning, or are stated only as 
activities.  They do not permit 
viable methods of assessment.  

Instructional outcomes are of 
moderate rigor and are suitable for 
some students, but consist of a 
combination of activities and goals, 
some of which permit viable 
methods of assessment.  They reflect 
more than one type of learning, but 
educator makes no attempt at 
coordination or integration.  

Instructional outcomes are stated as goals 
reflecting high-level learning and 
curriculum standards.  They are suitable 
for most students in the class, represent 
different types of learning, and can be 
assessed.  The outcomes reflect 
opportunities for coordination.  

Instructional outcomes are stated as 
goals that can be assessed, reflecting 
rigorous learning and curriculum 
standards.  They represent different 
types of content, offer opportunities for 
both coordination and integration, and 
take account of the needs of individual 
students. 
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Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1d: Demonstrating 
Knowledge of Resources 
and Technology 
 

The educator demonstrates little 
or no familiarity with resources 
available through the school or 
district to enhance own 
knowledge, to use in teaching, or 
for students who need them. 
Educator does not seek such 
knowledge. 

The educator demonstrates some 
familiarity with resources available 
through the school or district to 
enhance own knowledge, to use in 
teaching, or for students who need 
them. The educator does not seek to 
extend such knowledge. 

The educator is aware of the resources 
available through the school or district to 
enhance own knowledge, to use in 
teaching, or for students who need them. 
 

The educator seeks out resources in 
and beyond the school or district in 
professional organizations, on the 
Internet, and in the community to 
enhance own knowledge, to use in 
teaching, and for students who need 
them.   

1e:  Designing Coherent 
Instruction 

The series of learning experiences 
is poorly aligned with the 
instructional outcomes and does 
not represent a coherent 
structure. The experiences are 
suitable for only some students. 

The series of learning experiences 
demonstrates partial alignment with 
instructional outcomes, some of 
which are likely to engage students in 
significant learning. The lesson or 
unit has a recognizable structure and 
reflects partial knowledge of 
students and resources. 

The educator coordinates knowledge of 
content, students, and resources to 
design a series of learning experiences 
aligned to instructional outcomes and 
suitable to groups of students. The lesson 
or unit has a clear structure and is likely to 
engage students in significant learning. 

The educator coordinates knowledge of 
content, students, and resources to 
design a series of learning experiences 
aligned to instructional outcomes, 
differentiated where appropriate to 
make them suitable to all students and 
likely to engage them in significant 
learning. The lesson or unit’s structure 
is clear and allows for different 
pathways according to student needs. 

1f:  Designing Student 
Assessments 
 

The educator’s plan for assessing 
student learning contains no 
clear criteria or standards, is 
poorly aligned with the 
instructional outcomes, or is 
inappropriate for many students. 
The results of assessment have 
minimal impact on the design of 
future instruction. 

The educator’s plan for student 
assessment is partially aligned with 
the instructional goals, without clear 
criteria, and inappropriate for at 
least some students.  The educator 
intends to use assessment results to 
plan for future instruction for the 
class as a whole. 

The educator’s plan for student 
assessment is aligned with the 
instructional goals, uses clear criteria, and 
is appropriate to the needs of students. 
The educator intends to use assessment 
results to plan for future instruction for 
groups of students. 

The educator’s plan for student 
assessment is fully aligned with the 
instructional goals, with clear criteria 
and standards that show evidence of 
student contribution to their 
development.  Assessment 
methodologies may have been adapted 
for individuals, and the educator 
intends to use assessment results to 
plan future instruction for individual 
students. 

Comments:  
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a:  Creating an 
Environment of Respect 
and Rapport 
 

Classroom interactions, both 
between the educator and 
students and among students, 
are negative, inappropriate, or 
insensitive to students’ cultural 
backgrounds, and characterized 
by sarcasm, put-downs, or 
conflict. 
 

Classroom interactions, both 
between the educator and students 
and among students, are generally 
appropriate and free from conflict 
but may be characterized by 
occasional displays of insensitivity or 
lack of responsiveness to cultural or 
developmental differences among 
students. 

Classroom interactions between educator 
and students and among students are 
polite and respectful, reflecting general 
warmth and caring, and are appropriate 
to the cultural and developmental 
differences among groups of students. 

Classroom interactions among the 
educator and individual students are 
highly respectful, reflecting genuine 
warmth and caring and sensitivity to 
students’ cultures and levels of 
development.  Students themselves 
ensure high levels of civility among 
members of the class. 

2b:  Establishing a Culture 
for Learning 
 
 

The classroom environment 
conveys a negative culture for 
learning, characterized by low 
educator commitment to the 
subject, low expectations for 
student achievement, little 
respect for or knowledge of 
students’ diverse cultures and 
little or no student pride in work. 

Educator’s attempt to create a 
culture for learning are partially 
successful, with little Educator 
commitment to the subject, modest 
expectations for student 
achievement, some respect for or 
knowledge of students’ diverse 
cultures and little student pride in 
work. 

The classroom culture is characterized by 
high expectations for most students, 
genuine commitment to the subject by 
both educator and students, with 
students demonstrating pride in their 
work. 

High levels of student energy and 
educator passion for the subject create 
a culture for learning in which everyone 
shares a belief in the importance of the 
subject and all students hold 
themselves to high standards of 
performance, for example by initiating 
improvements to their work.  

2c:  Managing Classroom 
Procedures 
 
 

Much instructional time is lost 
due to inefficient classroom 
routines and procedures for 
transitions, handling of supplies, 
and performance of non-
instructional duties. 

Some instructional time is lost due to 
only partially effective classroom 
routines and procedures for 
transitions, handling of supplies, and 
performance of non-instructional 
duties.  

Little instructional time is lost due to 
classroom routines and procedures for 
transitions, handling of supplies, and 
performance of non-instructional duties. 

Students contribute to the seamless 
operation of classroom routines and 
procedures for transitions, handling of 
supplies, and performance of non-
instructional duties. 

2d:  Managing Student 
Behavior 
 

There is no evidence that 
standards of conduct have been 
established, and little or no 
educator monitoring of student 
behavior.  Response to student 
misbehavior is repressive or 
disrespectful of student dignity. 
 

It appears that the educator has 
made an effort to establish 
standards of conduct for students. 
Educator tries, with uneven results, 
to monitor student behavior and 
respond to student misbehavior. 
 

Standards of conduct appear to be clear 
to students, and the Educator monitors 
student behavior against those standards. 
The educator response to student 
misbehavior is appropriate and respects 
the students’ dignity. 
 

Standards of conduct are clear, with 
evidence of student participation in 
setting them. Educator’s monitoring of 
student behavior is subtle and 
preventive, and educator’s response to 
student misbehavior is sensitive to 
individual student needs. Students take 
an active role in monitoring the 
standards of behavior. 

2e:  Organizing Physical 
Space 
 

The physical environment is 
unsafe, or some students don’t 
have access to learning.  There is 
poor alignment between the 
physical arrangement and the 
lesson activities. 
 

The classroom is safe, and essential 
learning is accessible to most 
students; the Educator’s use of 
physical resources, including 
computer technology, is moderately 
effective.  The educator may attempt 
to modify the physical arrangement 
to suit learning activities, with partial 
success. 

The classroom is safe, and learning is 
accessible to all students; the Educator 
ensures that the physical arrangement 
supports the learning activities. The 
educator makes effective use of physical 
resources, including computer 
technology. 

The classroom is safe, and the physical 
environment ensures the learning of all 
students. Students contribute to the 
use or adaptation of the physical 
environment to advance learning. 
Technology is used skillfully, as 
appropriate to the lesson. 
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Comments:  
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Service Delivery 

Component 
Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a:  Communicating with 
Students 

Expectations for learning, 
directions and procedures, and 
explanations of content are 
unclear or confusing to students. 
The educator’s use of language 
contains errors or is 
inappropriate to students’ 
cultures or levels of 
development. 

Expectations for learning, directions 
and procedures, and explanations of 
content are clarified after initial 
confusion; the educator’s use of 
language and communicating 
appropriate to students’ cultures and 
levels of development is partially 
appropriate. 

Expectations for learning, directions and 
procedures, and explanations of content 
are clear to students. Communications are 
appropriate to students’ cultures and 
levels of development. 

Expectations for learning, directions 
and procedures, and explanations of 
content are clear to students. The 
educator’s oral and written 
communications are clear and 
expressive, appropriate to students’ 
diverse cultures and levels of 
development, and anticipates possible 
student misconceptions. 

3b:  Using Questioning and 
Discussion Techniques 

The educator’s questions are low-
level or inappropriate, eliciting 
limited student participation and 
recitation rather than discussion. 

Some of the educator’s questions 
elicit a thoughtful response, but most 
are low-level, posed in rapid 
succession. The educator’s attempts 
to engage all students in the 
discussion are only partially 
successful. 

Most of the educator’s questions elicit a 
thoughtful response, and the Educator 
allows sufficient time for students to 
answer. All students participate in the 
discussion, with the educator stepping 
aside when appropriate. 

Questions reflect high expectations and 
are culturally and developmentally 
appropriate. Students formulate many 
of the high-level questions and ensure 
that all voices are heard. 

3c:  Engaging Students in 
Learning 

Activities and assignments, 
materials, and groupings of 
students are inappropriate to the 
instructional outcomes or levels 
of understanding, resulting in 
little intellectual engagement. 
The lesson has no structure or is 
poorly paced.  

Activities and assignments, materials, 
and groupings of students are 
partially appropriate to the 
instructional outcomes or levels of 
understanding, resulting in moderate 
intellectual engagement. The lesson 
has a recognizable structure but is 
not fully maintained.  

Activities and assignments, materials, and 
groupings of students are fully 
appropriate to the instructional outcomes 
and students’ cultures and levels of 
understanding. All students are engaged 
in work of a high level of rigor.  The 
lesson’s structure is coherent, with 
appropriate pace.   

Students are highly intellectually 
engaged throughout the lesson and 
make meaningful contributions to the 
activities, student groupings, and 
materials. The lesson is adapted as 
needed to the needs of individuals, and 
the structure and pacing allow for 
student reflection and closure.  

3d:  Using Assessment in 
Instruction 

Assessment is not used in 
instruction, either through 
monitoring of progress by 
educator or students, or through 
feedback to students.  Students 
are not aware of the assessment 
criteria used to evaluate their 
work. 

Assessment is occasionally used in 
instruction, through some 
monitoring of progress of learning by 
educator and/or students. Feedback 
to students is uneven, and students 
are aware of only some of the 
assessment criteria used to evaluate 
their work. 

Assessment is regularly used in 
instruction, through self-assessment by 
students, monitoring of progress of 
learning by educator and/or students, and 
high quality feedback to students. 
Students are fully aware of the 
assessment criteria used to evaluate their 
work. 

Assessment is used in a sophisticated 
manner in instruction, through student 
involvement in establishing the 
assessment criteria, self-assessment by 
students, monitoring of progress by 
both students and the educator, and 
high-quality feedback to students from 
a variety of sources.   

3e:  Demonstrating 
Flexibility and 
Responsiveness 

The educator adheres to the 
instructional plan, even when a 
change would improve the lesson 
or address students’ lack of 
interest.  The educator brushes 
aside student questions; when 
students experience difficulty, 
the educator blames the students 
or external factors. 

The educator attempts to modify the 
lesson when needed and to respond 
to student questions, with moderate 
success.  The educator accepts 
responsibility for student success but 
has only a limited repertoire of 
strategies to draw upon. 

The educator promotes the successful 
learning of all students, making 
adjustments as needed to instructional 
plans and accommodating student 
questions, needs, and interests. 

The educator seizes an opportunity to 
enhance learning, building on a 
spontaneous event or student 
interests.  The educator ensures the 
success of all students, using an 
extensive repertoire of instructional 
strategies. 

Comments: 
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Professional Responsibilities 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

4a:  Reflecting on Teaching  
 
 

The educator does not accurately 
assess the effectiveness of 
lessons and has no ideas about 
how the lesson could be 
improved. 
 

The educator provides a partially 
accurate and objective description of 
lessons but does not cite specific 
evidence.  The educator makes only 
general suggestions as to how 
lessons might be improved. 

The educator provides an accurate and 
objective description of lessons, citing 
specific evidence.  The educator makes 
some specific suggestions as to how 
lessons might be improved. 

The educator’s refection on lessons is 
thoughtful and accurate, citing specific 
evidence.  The educator draws on an 
extensive repertoire to suggest 
alternative strategies and predicts the 
likely success of each. 

4b:  Maintaining Accurate 
Records 
 

The educator’s system for 
maintaining both instructional 
and non-instructional records are 
either non-existent or in disarray, 
resulting in errors and confusion. 

The educator’s system for 
maintaining both instructional and 
non-instructional records is 
rudimentary and only partially 
effective. 
 

The educator’s system for maintaining 
both instructional and non-instructional 
records are accurate, efficient and 
effective. 

The educator’s system for maintaining 
both instructional and non-instructional 
records are accurate, efficient, effective 
and multi-faceted. 

4c:  Communicating with 
Families 
 

The educator‘s communication 
with families about the 
instructional program or about 
individual students is sporadic or 
culturally inappropriate.  The 
educator makes no attempt to 
engage families in the 
instructional program. 

The educator adheres to school 
procedures for communicating with 
families and makes modest attempt 
to engage families in the 
instructional program, and/or 
communications are partially 
appropriate to the cultures of those 
families. 

The educator communicates frequently 
with families and successfully engages 
them in the instructional program. 
Information to families about individual 
students is conveyed in a culturally 
appropriate manner. 

The educator’s communication with 
families is frequent and sensitive to 
cultural traditions; students participate 
in the communication.  The educator 
successfully engages families in the 
instructional program, as appropriate. 

4d:  Participating in a 
Professional Community 
 

The educator avoids participating 
in the professional community or 
in school and district events and 
projects; relationships with 
colleagues are negative or self-
serving. 

The educator becomes involved in 
the professional community and in 
school and district events and 
projects when specifically asked; 
relationships with colleagues are 
cordial.  

The educator participates actively in the 
professional community and in school and 
district events and projects, and maintains 
positive and productive relationships with 
colleagues. 

The educator makes a substantial 
contribution to the professional 
community and to school and district 
events and projects, and assumes a 
leadership role with colleagues. 
 

4e:  Growing and 
Developing Professionally 
 

The educator does not 
participate in professional 
development activities and 
makes no effort to share 
knowledge with colleagues.  The 
educator is resistant to feedback 
from supervisors or colleagues. 

The educator participates in 
professional development activities 
that are convenient or are required, 
and makes limited contributions to 
the profession.  The educator accepts 
feedback from supervisors and 
colleagues. 

The educator seeks out opportunities for 
professional development based on an 
individual assessment of need and 
appropriately shares expertise with 
others.  The educator welcomes feedback 
from supervisors and colleagues. 

The educator actively pursues 
professional development 
opportunities and initiates activities to 
contribute to the profession.  In 
addition, the educator seeks feedback 
from supervisors and colleagues. 

4f:  Demonstrating 
Professionalism 
 

The educator has little sense of 
ethics and professionalism and 
contributes to practices that are 
self-serving or harmful to 
students. Educator fails to comply 
with school and district 
regulations and timelines. 

The educator is honest and well-
intentioned in serving students and 
contributing to decisions in the 
school, but the Educator’s attempts 
to serve students are limited. The 
educator complies minimally with 
school and district regulations.  

The educator displays a high level of 
ethics and professionalism in interactions 
with both students and colleagues and 
complies fully with school and district 
regulations. 

The educator is proactive and assumes 
a leadership role in making sure that 
school practices and procedures ensure 
that all students are honored in the 
school.  The educator displays the 
highest standards of ethical conduct 
and takes a leadership role in seeing 
that colleagues comply with school and 
district regulations. 

Comments:  
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Due Process Requirements 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
Compliance With Special 
Education Due Process 
Requirements and ISD 917 
Policies and Procedures 

The educator demonstrates little 
or no knowledge, skill and/or 
adherence to federal and state 
special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

The educator demonstrates basic 
knowledge, skills and inconsistent 
adherence to federal and state 
special education laws and district 
procedures, district referral and 
intake process, student and/or family 
cultural, gender and/or disability 
needs, timelines and appropriate 
notices being on file, and/or data 
privacy requirements. 

The educator demonstrates thorough 
knowledge, skills and consistent 
adherence to federal and state special 
education laws and district procedures, 
district referral and intake process, 
student and/or family cultural, gender 
and/or disability needs, timelines and 
appropriate notices being on file, and/or 
data privacy requirements.  

The educator demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b:  Demonstrates 
Effective Skills in 
Conducting and Writing 
Evaluations 
 

The educator demonstrates little 
or no knowledge, skill and/or 
adherence to evaluation planning 
and administration procedures, 
accommodations, tools, results, 
the impact of results on 
educational performance and 
planning, disability eligibility 
criteria, report writing 
requirements, i.e. inclusion of all 
required components, good 
written English, and timelines.  

The educator demonstrates basic 
knowledge, skills and inconsistent 
adherence to evaluation planning 
and administration procedures, 
accommodations, tools, results, the 
impact of results on educational 
performance and planning, disability 
eligibility criteria, report writing 
requirements, i.e. inclusion of all 
required components, good written 
English, and timelines.  

The educator demonstrates thorough 
knowledge, skills and consistent 
adherence to evaluation planning and 
administration procedures, tools, 
accommodations, results, the impact of 
results on educational performance and 
planning, disability eligibility criteria, 
report writing requirements, i.e. inclusion 
of all required components, good written 
English, and timelines.   

The educator demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.   

5c:  Demonstrates Effective 
Skills in Conducting and 
Writing IFSP/IEP/IIIPs  
 

The educator demonstrates little 
or no knowledge, skill and/or 
adherence to IFSP/IEP/IIIP 
requirements, including basing 
plan on sufficient evaluation data 
collection, ensuring present levels 
flow to needs to goals/objectives, 
addressing all required 
components appropriately, using 
good written English, and 
meeting timelines.  

The educator demonstrates basic 
knowledge, skills and inconsistent 
adherence to IFSP/IEP/IIIP 
requirements, including basing plan 
on sufficient evaluation data 
collection, ensuring present levels 
flow to needs to goals/ objectives, 
addressing all required components 
appropriately, using good written 
English, and meeting timelines.  

The educator demonstrates thorough 
knowledge, skills and consistent 
adherence to IFSP/IEP/IIIPs requirements, 
including basing plan on sufficient 
evaluation data collection, ensuring 
present levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using good 
written English, and meeting timelines.   

The educator demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.    
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Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5d:  Collaborates 
Effectively With Team 
Members 

The educator demonstrates little 
or no effective collaboration, 
conflict-resolution and advocacy 
skills with parents, general 
and/or special education 
educators, related service 
providers, and/or outside 
agencies in gathering information 
and/or the decision-making 
process.   

The educator demonstrates basic 
and moderately effective 
collaboration, conflict-resolution and 
advocacy skills with parents, general 
and/or special education educators, 
related service providers, and/or 
outside agencies in gathering 
information and/or the decision-
making process.   

The educator demonstrates consistently 
effective collaboration, conflict-resolution 
and advocacy skills with parents, general 
and/or special education educators, 
related service providers, and/or outside 
agencies in gathering information and/or 
the decision-making process.    

The educator demonstrates skill and 
expertise at the proficient level.  
Provides training and support to others 
on effective collaboration.  Models 
ability to access outside resources for 
students and families.  Provides 
leadership at the district and/or state 
level. 

5e:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs  
 

The educator demonstrates little 
or no skills in effectively setting 
up a learning environment 
conducive to meeting student’s 
behavioral needs, following a 
classroom behavior management 
system, employing a systematic 
method for crisis intervention 
(NCI or PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The educator demonstrates basic 
knowledge, skills and moderate 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis 
intervention (NCI or PCM), utilizing a 
range of behavior management, 
PBIS, and/or sensory support 
strategies, participating in the FBA 
and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The educator demonstrates thorough 
knowledge, skills and consistent 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis intervention 
(NCI or PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The educator demonstrates skill and 
expertise at the proficient level.  The 
environment is developmentally and 
uniquely appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 
 

Comments:  
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Summary:  

Goals:  

 

Educator Signature:           Date: 

Administrator Signature:          Date: 

Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      Educator Copy      Administrator Copy 
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Intermediate School District 917 
Special Education 

Lead Educator Evaluation Report 
 
School Psychologist Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       

 
Planning and Preparation 

 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a: Demonstrating 
Knowledge of Current 
Trends in Specialty 
Area and Professional 
Development 
 

Lead educator demonstrates 
little or no familiarity with 
specialty area or trends in 
professional development. 

Lead educator demonstrates basic 
familiarity with specialty area and 
trends in professional development.  

Lead educator demonstrates thorough 
knowledge of specialty area and trends in 
professional development.  

Lead educator’s knowledge of specialty 
area and trends in professional 
development is wide and deep; 
specialist is regarded as an expert by 
colleagues. 

1b: Demonstrating 
Knowledge of the District’s 
Programs and Levels of  
Lead Educator Skill in 
Delivering the Program 
 

Lead educator demonstrates 
little or no knowledge of the 
school’s program or of lead 
Educator skill in delivering that 
program. 

Lead educator demonstrates basic 
knowledge of the school’s program 
and of lead Educator skill in 
delivering that program.  

Lead educator demonstrates thorough 
knowledge of the school’s program and of 
lead Educator skill in delivering that 
program.  

Lead educator is deeply familiar with 
the school’s program and works to 
shape its future direction and actively 
seeks information as to lead Educator 
skill in that program. 

1c: Establishing Goals for 
the Instructional Support 
Program Appropriate to the 
Setting and the Educators 
Served 
 

Lead educator has no clear goals 
for the instructional support 
program, or they are 
inappropriate to either the 
situation or the needs of the 
staff. 

Lead educator’s goals for the 
instructional support program are 
rudimentary and are partially 
suitable to the situation and the 
needs of the staff. 

Lead educator’s goals for the instructional 
support program are clear and are 
suitable to the situation and the needs of 
the staff. 

Lead educator’s goals for the 
instructional support program are 
highly appropriate to the situation and 
the needs of the staff. They have been 
developed following consultations with 
administrators and colleagues. 



 
Appendix B-2 

39 

 

 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1d: Demonstrating 
Knowledge of Resources, 
Both Within and Beyond 
the School and 
Intermediate School 
District 917 
 

Lead educator demonstrates little 
or no knowledge of resources 
available in the school or district 
for Educators to advance their 
skills. 

Lead educator demonstrates basic 
knowledge of resources available in 
the school and district for Educators 
to advance their skills.  

Lead educator is fully aware of resources 
available in the school and district and in 
the larger professional community for 
educators to advance their skills. 

Lead educator actively seeks out new 
resources from a wide range of sources 
to enrich educators’ skills in 
implementing the school’s program. 

1e: Planning the 
Instructional Support 
Program, Integrated with 
the Overall School Program 
 

Lead educator’s plan consists of a 
random collection of unrelated 
activities, lacking coherence or an 
overall structure. 

Lead educator’s plan has a guiding 
principle and includes a number of 
worthwhile activities, but some of 
them don’t fit with the broader 
goals. 

Lead educator’s plan is well designed to 
support educators in the improvement of 
their instructional skills. 

Lead educator’s plan is highly coherent, 
taking into account the competing 
demands of making presentations and 
consulting with educators, and has 
been developed following consultation 
with administrators and Educators. 

1f: Develop a Plan to 
Evaluate the Instructional 
Support Program 
 

Lead educator has no plan to 
evaluate the program or resists 
suggestions that such an 
evaluation is important. 
 

Lead educator has a rudimentary 
plan to evaluate the instructional 
support program. 
 

Lead educator’s plan to evaluate the 
program is organized around clear goals 
and the collection of evidence to indicate 
the degree to which the goals have been 
met. 

Lead educator’s evaluation plan is 
highly sophisticated, with imaginative 
sources of evidence and a clear path 
toward improving the program on an 
ongoing basis. 

Comments:  
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a: Creating an 
Environment of Trust and 
Respect 
  
 

Educators are reluctant to 
request assistance from the lead 
educator, fearing that such a 
request will be treated as a sign 
of deficiency. 

Relationships with the lead educator 
are cordial; Educators don’t resist 
initiatives established by the 
instructional specialist. 

Relationships with lead educator are 
respectful, with some contacts initiated 
by Educators. 
 

Relationships with lead educator are 
highly respectful and trusting, with 
many contacts initiated by Educators. 

2b: Establishing a Culture 
for Ongoing Instructional 
Improvement 
 

Lead educator conveys the sense 
that the work of improving 
instruction is externally 
mandated and is not important 
to school improvement. 

Educators do not resist the offerings 
of support from the lead educator. 

Lead educator promotes a culture of 
professional inquiry in which educators 
seek assistance in improving their 
instructional skills. 
 

Lead educator has established a culture 
of professional inquiry in which 
educators initiate projects to be 
undertaken with the support of the 
specialist. 

2c: Establishing Clear 
Procedures for Educators 
to Gain Access to 
Instructional Support 
 

When educators want to access 
assistance from the lead 
educator, they are not sure how  
to go about it. 
 

Some procedures (for example, 
registering for workshops) are clear 
to educators, whereas others (for 
example, receiving informal support) 
are not. 

Lead educator has established clear 
procedures for educators to use in gaining 
access to support. 
 

Procedures for access to lead 
educator’s instructional support are 
clear to all educators and have been 
developed following consultation with 
administrators and educators. 

2d: Establishing and 
Maintaining Norms of 
Behavior for 
Professional Interactions 
 

No norms of professional 
conduct have been established; 
educators are frequently 
disrespectful in their interactions 
with one another. 
 

Lead educator’s efforts to establish 
norms of professional conduct are -
partially successful. 
 

Lead educator has established clear 
norms of mutual respect for professional 
interaction. 
 

Lead educator has established clear 
norms of mutual respect for 
professional interaction. Educators 
ensure that their colleagues adhere to 
these standards of conduct. 

2e: Organizing Physical 
Space for Workshops or 
Training 
 

Lead educator makes poor use of 
the physical environment, 
resulting in poor access by some 
participants, time lost due to 
poor use of training equipment, 
or little alignment between the 
physical arrangement and the 
workshop activities. 

The physical environment does not 
impede workshop activities. 
 

Lead educator makes good use of the 
physical environment, resulting in 
engagement of all participants in the 
workshop activities 

Lead educator makes highly effective 
use of the physical environment, with 
educators contributing to the physical 
arrangement. 
 

Comments:  
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Service Delivery 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a: Collaborating with 
Educators in the Design of 
Instructional Units and 
Lessons 
 

Lead educator declines to 
collaborate with classroom 
educators in the design of 
instructional lessons and units. 
 

Lead educator collaborates with 
classroom educators in the design of 
instructional lessons and units when 
specifically asked to do so. 
 

Lead educator initiates collaboration with 
classroom educators in the design of 
instructional lessons and units. 
 

Lead educator initiates collaboration 
with classroom educators in the design 
of instructional lessons and units, 
locating additional resources from 
sources outside the school. 

3b: Engaging Educators in 
Learning New Instructional 
Skills 
 

Educators decline opportunities 
to engage in professional 
learning. 
 

Lead educator’s efforts to engage 
Educators in professional learning 
are partially successful, with some 
participating. 

All educators are engaged in acquiring 
new instructional skills.  
 

Educators are highly engaged in 
acquiring new instructional skills and 
take initiative in suggesting new areas 
for growth. 

3c: Sharing Expertise with 
Staff 
 

Lead educator’s model lessons 
and workshops are of poor 
quality or are not appropriate to 
the needs of the educators being 
served. 
 

The quality of model lessons and 
workshops is mixed, with some of 
them being appropriate to the needs 
of the educators being served. 
 

The quality of the lead educator’s model 
lessons and workshops is uniformly high 
and appropriate to the needs of the 
educators being served. 
 

The quality of lead educator’s model 
lessons and workshops is uniformly 
high and appropriate to the needs of 
the educators being served. The lead 
educator conducts extensive follow-up 
work with educators. 

3d: Locating Resources for 
Educators to Support 
Instructional Improvement 
 

Lead educator fails to locate 
resources for instructional 
improvement for educators, even 
when specifically requested to do 
so. 
 

Lead educator’s efforts to locate 
resources for instructional 
improvement for educators are 
partially successful; reflecting 
incomplete knowledge of what is 
available. 

Lead educator locates resources for 
instructional improvement for educators 
when asked to do so. 
 

Lead educator is highly proactive in 
locating resources for instructional 
improvement for educators, 
anticipating their needs. 
 

3e: Demonstrating 
Flexibility and  
Responsiveness 
 

Lead educator adheres to his 
plan, in spite of evidence of its 
inadequacy. 
 

Lead educator makes modest 
changes in the support program 
when confronted with evidence of 
the need for change. 
 

Lead educator makes revisions to the 
support program when it is needed. 
 

Lead educator is continually seeking 
ways to improve the support program 
and makes changes as needed in 
response to student, parent, or 
educator input. 

Comments:  
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Professional Responsibilities 

Component Level of Performance 

Unsatisfactory 
Needs Improvement or 

Developing 
Effective Highly Effective 

4a: Reflecting On Practice 
 

Lead educator does not reflect on 
practice, or the reflections are 
inaccurate or self-serving. 
 

Lead educator’s reflection on 
practice is moderately accurate and 
objective without citing specific 
examples and with only global 
suggestions as to how it might be 
improved. 

Lead educator’s reflection provides an 
accurate and objective description of 
practice, citing specific positive and 
negative characteristics.  Instructional 
specialist makes some specific suggestions 
as to how the support program might be 
improved. 

Lead educator’s reflection is highly 
accurate and perceptive, citing specific 
examples. Instructional specialist draws 
on an extensive repertoire to suggest 
alternative strategies, accompanied by 
a prediction of the likely consequences 
of each. 

4b: Preparing and 
Submitting Budgets and 
Reports 
 

Lead educator does not follow 
established procedures for 
preparing budgets and submitting 
reports. Reports are routinely 
late.  
 

Lead educator’s efforts to prepare 
budgets are partially successful, 
anticipating most expenditures and 
following established procedures. 
Reports are sometimes submitted on 
time. 
 

Lead educator’s budgets are complete, 
anticipating all expenditures and following 
established procedures. Reports are 
always submitted on time. 
 

Lead educator anticipates and responds 
to Educator needs when preparing bud-
gets, following established procedures 
and suggesting improvements to those 
procedures. Reports are submitted on 
time. 

4c: Coordinating Work 
with Other Instructional 
Specialists 
 

Lead educator makes no effort to 
collaborate with other 
instructional specialists within 
the district. 
 

Lead educator responds positively to 
the efforts of other instructional 
specialists within the district to 
collaborate. 
 

Lead educator initiates efforts to 
collaborate with other instructional 
specialists within the district. 
 

Lead educator takes a leadership role in 
coordinating projects with other 
instructional specialists within and 
beyond the district. 

4d: Participating in a 
Professional Community 
 

Lead educator’s relationships 
with colleagues are negative or 
self-serving, and the specialist 
avoids being involved in school 
and district events and projects. 

Lead educator’s relationships with 
colleagues are cordial, and the 
specialist participates in school and 
district events and projects when 
specifically requested. 

Lead educator participates actively in 
school and district events and projects 
and maintains positive and productive 
relationships with colleagues. 

Lead educator makes a substantial 
contribution to school and district 
events and projects and assumes a 
leadership role with colleagues. 

4e: Engaging in 
Professional Development 
 

Lead educator does not 
participate in professional 
development activities, even 
when such activities are clearly 
needed for the enhancement of 
skills. 
 

Lead educator’s participation in 
professional development activities is 
limited to those that are convenient 
or are required. 
 

Lead educator seeks out opportunities for 
professional development based on an 
individual assessment of need. 
 

Lead educator actively pursues 
professional development 
opportunities and makes a substantial 
contribution to the profession through 
such activities as participating in state 
or national conferences for other 
specialists. 

4f: Showing 
Professionalism, including 
Integrity and 
Confidentiality 
 

Lead educator displays 
dishonesty in interactions with 
colleagues and violates norms of 
confidentiality. 
 

Lead educator is honest in 
interactions with colleagues and 
respects norms of confidentiality. 
 

Lead educator displays high standards of 
honesty and integrity in interactions with 
colleagues and respects norms of 
confidentiality. 
 

Lead educator can be counted on to 
hold the highest standards of honesty 
and integrity and takes a leadership 
role with colleagues in respecting the 
norms of confidentiality. 

Comments:  
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Due Process Requirements 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
Compliance With Special 
Education Due Process 
Requirements and ISD 917 
Policies and Procedures 

The lead educator demonstrates 
little or no knowledge, skill 
and/or adherence to federal and 
state special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

The lead educator demonstrates 
basic knowledge, skills and 
inconsistent adherence to federal 
and state special education laws and 
district procedures, district referral 
and intake process, student and/or 
family cultural, gender and/or 
disability needs, timelines and 
appropriate notices being on file, 
and/or data privacy requirements. 

The lead educator demonstrates thorough 
knowledge, skills and consistent 
adherence to federal and state special 
education laws and district procedures, 
district referral and intake process, 
student and/or family cultural, gender 
and/or disability needs, timelines and 
appropriate notices being on file, and/or 
data privacy requirements.  

The lead educator demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b:  Demonstrates 
Effective Skills in 
Conducting and Writing 
Evaluations 
 

The lead educator demonstrates 
little or no knowledge, skill 
and/or adherence to evaluation 
planning and administration 
procedures, accommodations, 
tools, results, the impact of 
results on educational 
performance and planning, 
disability eligibility criteria, report 
writing requirements, i.e. 
inclusion of all required 
components, good written 
English, and timelines.  

The lead educator demonstrates 
basic knowledge, skills and 
inconsistent adherence to evaluation 
planning and administration 
procedures, accommodations, tools, 
results, the impact of results on 
educational performance and 
planning, disability eligibility criteria, 
report writing requirements, i.e. 
inclusion of all required components, 
good written English, and timelines.  

The lead educator demonstrates thorough 
knowledge, skills and consistent 
adherence to evaluation planning and 
administration procedures, tools, 
accommodations, results, the impact of 
results on educational performance and 
planning, disability eligibility criteria, 
report writing requirements, i.e. inclusion 
of all required components, good written 
English, and timelines.   

The lead educator demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.   

5c:  Demonstrates Effective 
Skills in Conducting and 
Writing IFSP/IEP/IIIPs  
 

The lead educator demonstrates 
little or no knowledge, skill 
and/or adherence to IFSP/IEP/IIIP 
requirements, including basing 
plan on sufficient evaluation data 
collection, ensuring present levels 
flow to needs to goals/objectives, 
addressing all required 
components appropriately, using 
good written English, and 
meeting timelines.  

The lead educator demonstrates 
basic knowledge, skills and 
inconsistent adherence to 
IFSP/IEP/IIIP requirements, including 
basing plan on sufficient evaluation 
data collection, ensuring present 
levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using 
good written English, and meeting 
timelines.  

The lead educator demonstrates thorough 
knowledge, skills and consistent 
adherence to IFSP/IEP/IIIPs requirements, 
including basing plan on sufficient 
evaluation data collection, ensuring 
present levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using good 
written English, and meeting timelines.   

The lead educator demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.    
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Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5d:  Collaborates 
Effectively With Team 
Members 

The lead educator demonstrates 
little or no effective 
collaboration, conflict-resolution 
and advocacy skills with parents, 
general and/or special education 
Educators, related service 
providers, and/or outside 
agencies in gathering information 
and/or the decision-making 
process.   

The lead educator demonstrates 
basic and moderately effective 
collaboration, conflict-resolution and 
advocacy skills with parents, general 
and/or special education Educators, 
related service providers, and/or 
outside agencies in gathering 
information and/or the decision-
making process.   

The lead educator demonstrates 
consistently effective collaboration, 
conflict-resolution and advocacy skills 
with parents, general and/or special 
education Educators, related service 
providers, and/or outside agencies in 
gathering information and/or the 
decision-making process.    

The lead educator demonstrates skill 
and expertise at the proficient level.  
Provides training and support to others 
on effective collaboration.  Models 
ability to access outside resources for 
students and families.  Provides 
leadership at the district and/or state 
level. 

5e:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs  

The lead educator demonstrates 
little or no skills in effectively 
setting up a learning environment 
conducive to meeting student’s 
behavioral needs, following a 
classroom behavior management 
system, employing a systematic 
method for crisis intervention 
(NCI or PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The lead educator demonstrates 
basic knowledge, skills and moderate 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis 
intervention (NCI or PCM), utilizing a 
range of behavior management, 
PBIS, and/or sensory support 
strategies, participating in the FBA 
and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The lead educator demonstrates thorough 
knowledge, skills and consistent 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis intervention 
(NCI or PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The lead educator demonstrates skill 
and expertise at the proficient level.  
The environment is developmentally 
and uniquely appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 

Comments: 
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Summary:  

Goals:  

 

Lead Educator Signature:           Date: 

Administrator Signature:          Date: 

Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      Lead Educator Copy      Administrator Copy 
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Intermediate School District 917 

Special Education 
Related Service Provider Evaluation Report 

 
Related Service Provider Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       
 
Planning and Preparation 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a: Demonstrating 
Knowledge and Skill in the 
Related Service Area. 
 

Related service provider  
demonstrates little or no 
knowledge and skill in the 
service area. 
 

Related service provider  
demonstrates basic knowledge and 
skill in the service area. 
 

Related service provider demonstrates 
thorough knowledge and skill in the 
service area. 
 

Related service provider demonstrates 
extensive knowledge and skill in the 
service area. 
 

1b: Demonstrating 
Knowledge of Resources, 
Both Within and Beyond 
the School and District 
 

Related service provider  
demonstrates little or no 
knowledge of resources for 
students available through the 
school or district. 
 

Related service provider  
demonstrates basic knowledge of 
resources for students available 
through the school or district. 
 

Related service provider demonstrates 
thorough knowledge of resources for 
students available through the school or 
district and some familiarity with 
resources outside the district. 

Related service provider  demonstrates 
extensive knowledge of resources for 
students available through the school 
or district and in the larger community. 
 

1c: Plans Appropriate 
Activities to Meet the 
Individual Needs of 
Students.  

Related service provider’s 
service plan consists of a random 
collection of unrelated activities, 
lacking coherence or an overall 
structure. 
 

Related service provider’s service 
plan has a guiding principle and 
includes a number of worthwhile 
activities, but some of them don’t fit 
with the broader student goals. 
 

Related service provider has developed a 
service plan that includes activities 
relevant to the setting in which the 
student is being served.   
 

Related service provider’s service plan 
is highly coherent and provides 
activities which support students 
individually, within the broader 
educational program. 
 

Comments:  
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a: Establishing Rapport 
with Students 
 

Related service provider’s 
interactions with students are 
negative or inappropriate; 
students appear uncomfortable 
in the testing and treatment 
center. 

Related service provider’s 
interactions are a mix of positive and 
negative; the specialist’s efforts at 
developing rapport are partially 
successful. 

Related service provider’s interactions 
with students are positive and respectful; 
students appear comfortable in the 
testing and treatment center. 

Related service provider  interactions 
with students and educators are highly 
positive. Students seek out the 
provider, reflecting a high degree of 
comfort and trust. 
 

2b: Organizing Time 
Effectively 

Related service provider  
exercises poor judgment in 
setting priorities, resulting in 
confusion, missed deadlines, and 
conflicting schedules. 
 

Related service provider’s time-
management skills are moderately 
well developed; essential activities 
are carried out, but not always in the 
most efficient manner. 

Related service provider exercises good 
judgment in setting priorities, resulting in 
clear schedules and important work being 
accomplished in an efficient manner. 
 

Related service provider demonstrates 
excellent time-management skills, 
accomplishing all tasks in a seamless 
manner; Educators and students and 
administrators understand their 
schedules. 

2c: Establishing Standards 
of Conduct in the Service 
and Testing Area 

Related service provider  has not 
developed standards of conduct, 
and disregards or fails to address 
negative student behavior during 
evaluation or services 
 

Related service provider has 
standards of conduct which appear 
to have been established for the 
service and testing area. Service 
Provider attempts to monitor and 
correct negative student behavior 
during evaluation and treatment are 
partially successful. 

Related service provider has standards of 
conduct which have been established for 
the service and testing area. Service 
Provider monitors student behavior 
against those standards; response to 
students is appropriate and respectful. 
 

Related service provider has standards 
of conduct which have been 
established for the service and testing 
area. Service Provider’s monitoring of 
students is subtle and preventive, and 
students engage in self-monitoring of 
behavior. 
 

2d: Organizing Physical 
Area for Service and 
Testing of Students 
 

Related service provider ’s 
service and testing area is 
disorganized and poorly suited to 
working with students. Materials 
are usually available. 
 

Related service provider’s service 
and testing area is moderately well 
organized and moderately suited to 
working with students. However, 
materials are difficult to find when 
needed. 

Related service provider’s service and 
testing area is well organized; materials 
are available and organized when needed. 
 

Related service provider’s service and 
testing area is highly organized and is 
inviting to students. Materials are 
convenient and well organized.  
 

Comments:  
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Service Delivery 

Component 
Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a: Responding to Referrals 
and Evaluating Student 
Needs 
 

Related service provider  fails to 
respond to referrals or makes 
hasty assessments of student 
needs. 
 

Related service provider  responds to 
referrals when and makes adequate 
assessments of student needs. 
 

Related service provider  responds to 
referrals and makes thorough 
assessments of student needs in 
conjunction with team members 
 

Related service provider is proactive in 
responding to referrals and makes 
highly competent assessments of 
student needs in conjunction with team 
members.  

3b: Developing and 
Implementing  
Individualized Plans to 
Maximize Students’ 
Success 
 

Related service provider  fails to 
develop individualized plans 
suitable for students, or plans are 
mismatched with the findings of 
assessments. 
 

Related service provider ’s 
individualized plans for students are 
partially suitable for them or 
sporadically aligned with identified 
needs. 
 

Related service provider ’s individualized 
plans for students are suitable for them 
and are aligned with identified needs. 
 

Related service provider develops 
comprehensive individualized plans for 
students, finding ways to creatively 
meet student needs and incorporate 
many related elements. 

3c: Communicating with 
Families 
 

Related service provider fails to 
communicate with families and 
secure necessary permission for 
evaluations or communicates in 
an insensitive manner. 

Related service provider’s 
communication with families is 
partially successful; permissions are 
obtained, but there are occasional 
insensitivities to cultural and 
linguistic traditions. 

Related service provider communicates 
with families and secures necessary 
permission for evaluations, doing so in a 
manner sensitive to cultural and linguistic 
traditions. 

Related service provider secures 
necessary permissions and 
communicates with families in a 
manner highly sensitive to cultural and 
linguistic traditions. Specialist reaches 
out to families of students to enhance 
trust. 

3d: Demonstrating 
Flexibility and  
Responsiveness 
 

Related service provider  adheres 
to the individualized plan, in spite 
of evidence of its inadequacy. 
 

Related service provider  makes 
modest changes in the individualized 
plan when confronted with evidence 
of the need for change. 
 

Related service provider  makes revisions 
in the individualized plan when they are 
needed and in conjunction with the team. 
 

Related service provider is continually 
seeking ways to improve the 
individualized plan and makes changes 
as needed in conjunction with the 
team.  

Comments:  
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Professional Responsibilities 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

4a: Reflecting on Practice 
 

Related service provider  does 
not reflect on practice, or the 
reflections are inaccurate or self-
serving. 
 

Related service provider ’s reflection 
on practice is moderately accurate 
and objective without citing specific 
examples, and with only global 
suggestions as to how it might be 
improved. 
 

Related service provider’s reflection 
provides an accurate and objective 
description of practice, citing specific 
positive and negative characteristics. 
Specialist makes some specific 
suggestions as to how the therapy 
program might be improved. 

Related service provider’s reflection is 
highly accurate and perceptive, citing 
specific examples that were not fully 
successful for at least some students. 
Specialist draws on an extensive 
repertoire to suggest alternative 
strategies. 

4b: Collaborating With 
Educators and 
Administrators 
 

Related service provider is not 
available to staff for questions 
and planning and declines to 
provide background material 
when requested. 

Related service provider  is available 
to staff for questions and planning 
and provides background material 
when requested. 
 

Related service provider  initiates contact 
with Educators and administrators to 
confer regarding individual cases. 
 

Related service provider seeks out 
Educators and administrators to confer 
regarding cases, soliciting their 
perspectives on individual students. 

4c: Maintaining Accurate 
Records 
 

Related service provider ’s record 
keeping system is either 
nonexistent or in disarray; it 
cannot be used to monitor 
student progress or to adjust 
treatment when needed. 
 

Related service provider  has 
developed a rudimentary record 
keeping system for monitoring 
student progress and occasionally 
uses it to adjust treatment when 
needed. 
 

Related service provider  has developed 
an effective record keeping system for 
monitoring student progress and uses it to 
adjust treatment when needed. 
 

Related service provider has developed 
a highly effective record keeping 
system for monitoring student progress 
and uses it to adjust treatment when 
needed. Specialist uses the system to 
communicate with Educators and 
parents. 

4d: Participating in a 
Professional Community  
 

Related service provider ’s 
relationships with colleagues are 
negative or self-serving, and 
specialist avoids being involved in 
school and district events and 
projects. 
 

Related service provider ’s 
relationships with colleagues are 
cordial, and specialist participates in 
school and district events and 
projects when specifically asked to 
do so. 
 

Related service provider participates 
actively in school and district events and 
projects and maintains positive and 
productive relationships with colleagues. 

Related service provider  makes a 
substantial contribution to school and 
district events and projects and 
assumes a leadership role with 
colleagues. 
 

4e: Growing and 
Developing Professionally 
 

Related service provider does not 
participate in professional 
development activities, even 
when such activities are clearly 
needed for the development of 
skills. 

Related service provider ’s 
participation in professional 
development activities is limited to 
those that are convenient or are 
required. 
 

Related service provider  seeks out 
opportunities for professional 
development based on an individual 
assessment of need.  
 

Related service provider actively 
pursues professional development 
opportunities and makes a substantial 
contribution to the profession through 
such activities as offering workshops to 
colleagues. 

4f: Demonstrating 
Professionalism 
 

Related service provider  displays 
dishonesty in interactions with 
colleagues, students, and the 
public and violates 
confidentiality. 

Related service provider is honest in 
interactions with colleagues and 
students. Is a moderate advocate for 
students, maintains confidentiality. 

Related service provider displays high 
standards of honesty, integrity, and 
confidentiality in interactions with 
colleagues, students and advocates for 
students when needed. 

Related service provider holds high 
standards of honesty, integrity and 
confidentiality, advocated for students 
and takes a leadership role with 
colleagues. 

Comments:  
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Due Process Requirements 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
Compliance With Special 
Education Due Process 
Requirements and ISD 917 
Policies and Procedures 

Related service provider 
demonstrates little or no 
knowledge, skill and/or 
adherence to federal and state 
special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

Related service provider 
demonstrates basic knowledge, skills 
and consistent adherence to federal 
and state special education laws and 
district procedures, district referral 
and intake process, student and/or 
family cultural, gender and/or 
disability needs, timelines and 
appropriate notices being on file, 
and/or data privacy requirements. 

Related service provider demonstrates 
thorough knowledge, skills and consistent 
adherence to federal and state special 
education laws and district procedures, 
district referral and intake process, 
student and/or family cultural, gender 
and/or disability needs, timelines and 
appropriate notices being on file, and/or 
data privacy requirements.  

Related service provider demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b:  Demonstrates 
Effective Skills in 
Conducting and Writing 
Evaluations 
 

Related service provider  
demonstrates little or no 
knowledge, skill and/or 
adherence to evaluation planning 
and administration procedures, 
accommodations, tools, results, 
the impact of results on 
educational performance and 
planning, disability eligibility 
criteria, report writing 
requirements, i.e. inclusion of all 
required components, good 
written English, and timelines.  

Related service provider  
demonstrates basic knowledge, skills 
and consistent adherence to 
evaluation planning and 
administration procedures, 
accommodations, tools, results, the 
impact of results on educational 
performance and planning, disability 
eligibility criteria, report writing 
requirements, i.e. inclusion of all 
required components, good written 
English, and timelines.  

Related service provider demonstrates 
thorough knowledge, skills and consistent 
adherence to evaluation planning and 
administration procedures, tools, 
accommodations, results, the impact of 
results on educational performance and 
planning, disability eligibility criteria, 
report writing requirements, i.e. inclusion 
of all required components, good written 
English, and timelines.   

Related service provider demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.   

5c:  Demonstrates Effective 
Skills in Conducting and 
Writing IFSP/IEP/IIIPs  
 

Related service provider 
demonstrates little or no 
knowledge, skill and/or 
adherence to IFSP/IEP/IIIP 
requirements, including basing 
plan on sufficient evaluation data 
collection, ensuring present levels 
flow to needs to goals/objectives, 
addressing all required 
components appropriately, using 
good written English, and 
meeting timelines.  

Related service provider 
demonstrates basic knowledge, skills 
and consistent adherence to 
IFSP/IEP/IIIP requirements, including 
basing plan on sufficient evaluation 
data collection, ensuring present 
levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using 
good written English, and meeting 
timelines.  

Related service provider demonstrates 
thorough knowledge, skills and consistent 
adherence to IFSP/IEP/IIIPs requirements, 
including basing plan on sufficient 
evaluation data collection, ensuring 
present levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using good 
written English, and meeting timelines.   

Related service provider demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.    
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Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5d:  Collaborates 
Effectively With Team 
Members 

The related service provider 
demonstrates little or no 
effective collaboration, conflict-
resolution and advocacy skills 
with parents, general and/or 
special education Educators, 
Related service provider s, and/or 
outside agencies in gathering 
information and/or the decision-
making process.   

The related service provider 
demonstrates basic and moderately 
effective collaboration, conflict-
resolution and advocacy skills with 
parents, general and/or special 
education Educators, Related service 
provider s, and/or outside agencies 
in gathering information and/or the 
decision-making process.   

The related service provider demonstrates 
consistently effective collaboration, 
conflict-resolution and advocacy skills 
with parents, general and/or special 
education Educators, Related service 
provider s, and/or outside agencies in 
gathering information and/or the 
decision-making process.    

The related service provider 
demonstrates skill and expertise at the 
proficient level.  Provides training and 
support to others on effective 
collaboration.  Models ability to access 
outside resources for students and 
families.  Provides leadership at the 
district and/or state level. 

5e:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs  

The related service provider 
demonstrates little or no skills in 
effectively setting up a learning 
environment conducive to 
meeting student’s behavioral 
needs, following a classroom 
behavior management system, 
employing a systematic method 
for crisis intervention (NCI or 
PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The related service provider 
demonstrates basic knowledge, skills 
and moderate adherence to 
effectively setting up a learning 
environment conducive to meeting 
student’s behavioral needs, following 
a classroom behavior management 
system, employing a systematic 
method for crisis intervention (NCI or 
PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in 
the FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The related service provider demonstrates 
thorough knowledge, skills and consistent 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis intervention 
(NCI or PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The related service provider 
demonstrates skill and expertise at the 
proficient level.  The environment is 
developmentally and uniquely 
appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 

Comments: 
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Summary:  

 

Goals:  

 

 

Related Service Provider Signature:         Date: 

Administrator Signature:          Date: 

Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      Related Service Provider Copy      Administrator Copy 
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Intermediate School District 917 
Special Education 

School Psychologist Evaluation Report 
 
School Psychologist Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       
 
Planning and Preparation 
 
  

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a:  Demonstrating 
Knowledge and Skill in 
Using Assessment Tools to 
Evaluate Students 

Psychologist demonstrates little 
or no knowledge and skill in 
using assessment tools to 
evaluate students.  

Psychologist uses a limited number 
of assessment tools to evaluate 
students.  

Psychologist uses multiple assessment 
tools to evaluate students and determine 
accurate diagnoses. 

Psychologist uses a wide range of  
assessment tools to evaluate students 
and knows the proper situations in 
which each should be used. 

1b:  Demonstrating 
Knowledge of Child and 
Adolescent Development  

Psychologist demonstrates little 
or no knowledge of child and 
adolescent development. 

Psychologist demonstrates basic 
knowledge of child and adolescent 
development. 

Psychologist demonstrates thorough 
knowledge of child and adolescent 
development. 

Psychologist demonstrates extensive 
knowledge of child and adolescent 
development, and knows variations of 
typical patterns. 

1c:  Demonstrating 
Knowledge of State and 
Federal Requirements and 
of Resources Both Within 
and Beyond the District 

Psychologist demonstrates little 
or no knowledge of state and 
federal standards or of resources 
for students available through 
the district. 

Psychologist displays awareness of 
state and federal standards and of 
resources for students available 
through the district, but no 
knowledge of resources available 
more broadly. 

Psychologist displays awareness of state 
and federal standards and of resources for 
students available through the district and 
some familiarity with resources external 
to the district.  

Psychologist's knowledge of state and 
federal standards and of resources for 
students is extensive, including those 
available through the district and in the 
community. 

Comments:  
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a:  Establishes Rapport 
with Students 

Psychologist's interactions with 
students are negative or 
inappropriate; students appear 
uncomfortable in testing 
sessions. 

Psychologist's interactions are a mix 
of positive and negative; the 
psychologist's efforts for developing 
rapport are partially successful. 

Psychologist's interactions with students 
are positive and respectful; students 
appear comfortable in testing sessions. 

Students seek out the psychologist, 
reflecting a high degree of comfort and 
trust in the relationship. 

2b:  Establishing and 
Maintaining Clear 
Procedures for Evaluation 

Procedures for evaluations, 
meetings and consultations with 
parents and administrators are 
unclear or absent.  

Psychologist has established 
procedures for evaluations, meetings 
and consultations with parents and 
administrators, but the details are 
not always clear. 

Procedures for evaluations, meetings and 
consultations with parents and 
administrators are clear. 

Procedures for all aspects of 
evaluations, meetings and consultation 
with parents and administrators are 
clear, and have been developed in 
consultation with Educators and 
administrators. 

2c:  Establishing Standards 
of Conduct for Testing 
Sessions 

No standards of conduct for 
testing sessions have been 
established, and psychologist 
disregards or fails to address 
negative student behavior during 
an evaluation. 

Standards of conduct appear to have 
been established for testing sessions.  
Psychologist's attempts to monitor 
and correct negative student 
behavior during and evaluation are 
partially successful. 

Standards of conduct have been 
established for testing sessions.  
Psychologist monitors student behavior; 
response to students is appropriate and 
respectful. 

Standards of conduct have been 
established for testing sessions.  
Psychologist's monitoring of the 
students is subtle and preventive and 
students engage in self-monitoring of 
behavior.  

2d:  Organizing Physical 
Space for Testing of 
Students and Storage of 
Materials 

Testing area is disorganized and 
poorly suited to student 
evaluations.  Materials are not 
stored in a secure location and 
are difficult to find when needed. 

Secure material storage, organized 
testing area, easily accessible testing 
materials occurs on an inconsistent 
basis. 

Testing area is well organized, and 
materials are stored in a secure location 
and available when needed on a 
consistent basis. 

Testing area is highly organized and is 
inviting to students.  Materials are 
stored in a secure location and are 
accessible when needed. 

Comments: 
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Service Delivery 

Component 
Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a:                            
Responding to Referrals; 
Consulting with Educators 
and Administrators 

Psychologist fails to consult with 
colleagues or to tailor evaluations 
to questions raised during 
referrals and evaluation planning. 

Psychologist consults on a sporadic 
basis with colleagues, making 
partially successful attempts to tailor 
evaluations to questions raised 
during referrals and evaluation 
planning. 

Psychologist consults frequently with 
colleagues, tailoring evaluations to 
questions raised during referrals and 
evaluation planning. 

Psychologist consults frequently with 
colleagues, contributing own insights 
and tailoring evaluations to questions 
raised during referrals and evaluation 
planning. 

3b:  Evaluating Student 
Needs in Compliance with 
National Association of 
School Psychologists 
(NASP) Guidelines           

Psychologist resists administering 
evaluations, selects instruments 
inappropriate to the situation, or 
does not follow established 
procedures and guidelines. 

Psychologist attempts to administer 
appropriate evaluation instruments 
to students but does not always 
follow established timelines and 
nondiscriminatory safeguards. 

Psychologist administers appropriate 
evaluation instruments to students and 
ensures that all procedures, timelines and 
nondiscriminatory safeguards are 
faithfully adhered to. 

Psychologist selects, from a broad 
repertoire, those assessments that are 
most appropriate to the referral 
questions and ensures that all 
procedures are fully compliant with 
procedural timelines and 
nondiscriminatory safeguards.  

3c:  Evaluation Team Psychologist declines to assume 
leadership of the evaluation 
team. 

Psychologist assumes leadership of 
the evaluation team when directed 
to do so. 

Psychologist consistently assumes 
leadership of the evaluation team as a 
standard expectation, managing the 
evaluation process and facilitating 
meetings in conjunction with IEP 
managers. 

Psychologist assumes leadership of the 
evaluation team with competency and 
expertise, and takes initiative in 
managing the evaluation process and 
facilitating meetings in conjunction 
with IEP managers. The psychologist 
serves as a resource and model for 
other staff in this area. 

Comments:  
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Professional Responsibilities 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

4a:  Reflecting on Practice Psychologist does not reflect on 
practice, or the reflections are 
inaccurate or self-serving. 

Psychologist's reflection on practice 
is moderately accurate and objective 
without citing specific examples, and 
with only global suggestions as to 
how it might be improved. 

Psychologist's reflection provides an 
accurate and objective description of 
practice, citing specific positive and 
negative characteristics.  Psychologist 
makes some specific suggestions as to 
how services might improve. 

Psychologist's reflection is highly 
accurate and perceptive, citing specific 
examples that were not fully successful 
for at least some students.  
Psychologist draws on an extensive 
repertoire to suggest alternative 
strategies. 

4b:  Communicating with 
Families      

Psychologist fails to communicate 
with families and communicates 
in an insensitive manner. 

Psychologist's communication with 
families is partially successful; 
occasional insensitivities to cultural 
and linguistic traditions. 

Psychologist communicates with families 
and does so in a manner sensitive to 
cultural and linguistic traditions. 

Psychologist communicates with 
families in a manner highly sensitive to 
cultural and linguistic traditions.   

4c:  Maintaining Accurate 
Records 

Psychologist's records are in 
disarray; they may be missing, 
illegible, or not stored in a secure 
location. 

Psychologist's records are not 
consistently accurate and legible, and 
stored in a secure location. 

Psychologist's records are accurate and 
legible, well organized and stored in a 
secure location. 

Psychologist's records are accurate and 
legible, well organized, and stored in a 
secure location.  The psychologist 
serves as a resource and model for 
other staff in this area. 

4d:  Participating in a 
Professional Community 

Psychologist's relationships with 
colleagues are negative or self-
serving and psychologist avoids 
being involved in school and 
district events and projects. 

Psychologist's relationships with 
colleagues are cordial and 
psychologist participates in school 
and district events and projects when 
specifically requested. 

Psychologist participates actively in school 
and district events and projects and 
maintains positive and productive 
relationships with colleagues. 

Psychologist makes a substantial 
contribution to school and district 
events and projects and assumes 
leadership with colleagues. 

4e:   Engaging in 
Professional Development 

Psychologist does not participate 
in professional development 
activities, even when such 
activities are clearly needed for 
the ongoing development of 
skills. 

Psychologist's participation in 
professional development activities is 
limited to those that are convenient 
or are required. 

Psychologist seeks out opportunities for 
professional development based on an 
individual assessment of need. 

Psychologist actively pursues 
professional development 
opportunities and makes a substantial 
contribution to the district and 
profession through such activities as 
offering workshops to colleagues. 

4f:   Showing 
Professionalism 

Psychologist displays dishonesty 
in interactions with colleagues, 
students and the public and 
violates principles of 
confidentiality. 

Psychologist is honest in interactions 
with colleagues, students and the 
public.  Plays a moderate advocacy 
role for students and does not violate 
confidentiality. 

Psychologist displays high standards of 
honesty, integrity and confidentiality in 
interactions with colleagues, students and 
the public and advocates for students 
when needed. 

Psychologist can be counted on to hold 
the highest standards of honesty, 
integrity and confidentiality and to 
advocate for students, taking a 
leadership role with colleagues. 

Comments:  
 
 
 
 
 

 



 
Appendix B-4 

57 

 

 
 
 
 
 
 
 
 
 
Due Process Requirements 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
Compliance With Special 
Education Due Process 
Requirements and ISD 917 
Policies and Procedures 

The psychologist demonstrates 
little or no knowledge, skill 
and/or adherence to federal and 
state special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

The psychologist demonstrates basic 
knowledge, skills and inconsistent 
adherence to federal and state 
special education laws and district 
procedures, district referral and 
intake process, student and/or family 
cultural, gender and/or disability 
needs, timelines and appropriate 
notices being on file, and/or data 
privacy requirements. 

The psychologist demonstrates thorough 
knowledge, skills and consistent 
adherence to federal and state special 
education laws and district procedures, 
district referral and intake process, 
student and/or family cultural, gender 
and/or disability needs, timelines and 
appropriate notices being on file, and/or 
data privacy requirements.  

The psychologist demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b:  Demonstrates 
Effective Skills in 
Conducting and Writing 
Evaluations 
 

The psychologist demonstrates 
little or no knowledge, skill 
and/or adherence to evaluation 
planning and administration 
procedures, accommodations, 
tools, results, the impact of 
results on educational 
performance and planning, 
disability eligibility criteria, report 
writing requirements, i.e. 
inclusion of all required 
components, good written 
English, and timelines.  

The psychologist demonstrates basic 
knowledge, skills and inconsistent 
adherence to evaluation planning 
and administration procedures, 
accommodations, tools, results, the 
impact of results on educational 
performance and planning, disability 
eligibility criteria, report writing 
requirements, i.e. inclusion of all 
required components, good written 
English, and timelines.  

The psychologist demonstrates thorough 
knowledge, skills and consistent 
adherence to evaluation planning and 
administration procedures, tools, 
accommodations, results, the impact of 
results on educational performance and 
planning, disability eligibility criteria, 
report writing requirements, i.e. inclusion 
of all required components, good written 
English, and timelines.   

The psychologist demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.   

5c:  Collaborates 
Effectively With Team 
Members 

The psychologist demonstrates 
little or no effective 
collaboration, conflict-resolution 
and advocacy skills with parents, 
general and/or special education 
Educators, Related service 
provider s, and/or outside 
agencies in gathering information 
and/or the decision-making 
process.   

The psychologist demonstrates basic 
and moderately effective 
collaboration, conflict-resolution and 
advocacy skills with parents, general 
and/or special education Educators, 
Related service provider s, and/or 
outside agencies in gathering 
information and/or the decision-
making process.   

The psychologist demonstrates 
consistently effective collaboration, 
conflict-resolution and advocacy skills 
with parents, general and/or special 
education Educators, Related service 
provider s, and/or outside agencies in 
gathering information and/or the 
decision-making process.    

The psychologist demonstrates skill and 
expertise at the proficient level.  
Provides training and support to others 
on effective collaboration.  Models 
ability to access outside resources for 
students and families.  Provides 
leadership at the district and/or state 
level. 
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Summary:  

 

Goals:  

 

 

School Psychologist Signature:           Date: 

Administrator Signature:          Date: 

Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      School Psychologist Copy      Administrator Copy 

 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5d:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs  
 

The psychologist demonstrates 
little or no skills in effectively 
setting up a learning environment 
conducive to meeting student’s 
behavioral needs, following a 
classroom behavior management 
system, employing a systematic 
method for crisis intervention 
(NCI or PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The psychologist demonstrates basic 
knowledge, skills and moderate 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis 
intervention (NCI or PCM), utilizing a 
range of behavior management, 
PBIS, and/or sensory support 
strategies, participating in the FBA 
and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The psychologist demonstrates thorough 
knowledge, skills and consistent 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis intervention 
(NCI or PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The psychologist demonstrates skill and 
expertise at the proficient level.  The 
environment is developmentally and 
uniquely appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 
 

Comments:  
 
 
 



 
  Appendix B-5 

59 

 

 

 

Intermediate School District 917 
Special Education 

Social Worker Evaluation Report 
 
Social Worker Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       
 
Planning and Preparation  

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a:  Demonstrating 
Knowledge and Skill in the 
Social Worker Area 

Social worker demonstrates 
little or no knowledge and skill 
in the social work area. 

Social worker demonstrates basic 
knowledge and skill in the social work 
area. 

Social worker demonstrates thorough 
knowledge and skill in the social work 
area. 

Social worker demonstrates extensive 
knowledge and skill in the social work 
area. 

1b:  Establishing Social 
Work Goals Appropriate to 
the Students Served 
 
 

Social worker has no clear 
social work goals for the 
students, or they are 
inappropriate to either the 
situation or the age of the 
students. 

Social worker’s social work goals for 
the students are rudimentary and are 
partially suitable to the situation and 
to the age of the students. 

Social worker’s social work goals for the 
students are clear and appropriate to the 
situation in the school and to the age of 
the students. 

Social worker’s social work goals for the 
student are highly appropriate to the 
situation in the school and to the age of 
the students and have been developed 
following consultations with 
administrators and Social Workers. 

1d: Demonstrating 
Knowledge of Resources, 
Both Within and Beyond 
the School and District 

Social worker demonstrates 
little or no knowledge of 
resources for students available 
through the school or district. 

Social worker demonstrates basic 
knowledge of resources for students 
available through the school or 
district. 

Social worker demonstrates thorough 
knowledge of resources for students 
available through the school or district 
and some familiarity with resources 
outside of the district. 
 

Social worker demonstrates extensive 
knowledge of resources for students 
available through the school or district 
and in the larger community   
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Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1e: Planning the Social 
Work Program, Integrated 
With the Regular School 
Program, to Meet the 
Needs of Individual 
Students 

Social work program consists of a 
random collection of unrelated 
activities, lacking coherence or an 
overall structure. 

Social worker’s plan has a guiding 
principle and includes a number of 
worthwhile activities but some of 
them don’t fit with the broader 
goals. 

Social worker has developed a plan that 
includes the important aspects of work in 
the setting. 

Social worker’s plan is highly coherent 
and preventive and serves to support 
students individually, with the broader 
educational program. 

Comments: 
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a:  Establishing Rapport 
With Students 
 

Social worker’s interactions with 
students are negative or 
inappropriate; students appear 
uncomfortable.  
 

Social worker’s interactions are a mix 
of positive and negative; the Social 
Worker’s efforts at developing 
rapport are partially successful. 

Social worker’s interactions with students 
are positive and respectful; students 
appear comfortable. 

Students seek out the social worker, 
reflecting a high degree of comfort and 
trust in the relationship. 

2b:  Organizing Time 
Effectively 
 
 

Social worker exercises poor 
judgment in setting priorities, 
resulting in confusion, missed 
deadlines and conflicting 
schedules. 

Social worker’s time-management 
skills are moderately well developed; 
essential activities are carried out, 
but not always in the most efficient 
manner. 

Social worker exercises good judgment in 
setting priorities, resulting in clear 
schedules and important work being 
accomplished in an efficient manner. 

Social worker demonstrates excellent 
time-management skills, accomplishing 
all tasks in a seamless manner; social 
workers and students understand their 
schedules. 

2c:  Following Procedures 
for Referrals 
 
 

Social worker does not follow 
procedures for referrals 

Social worker follows procedures for 
referrals but does not always 
communicate with staff and parents. 

Social worker follows procedures for 
referrals and communicates clearly with 
staff and parents. 

Procedures for all aspects of referral 
are followed and have been developed 
in consultation with social workers and 
administrators. 

2d:  Establishing Standards 
of Student Conduct 
 

No standards of conduct have 
been established and social 
worker disregards or fails to 
address negative student 
behavior. 
 

Standards of conduct appear to have 
been established.  Social worker’s 
attempts to monitor and correct 
negative student behavior are 
partially successful 
 

Standards of conduct have been 
established.  Social worker monitors 
student behavior against those standards; 
response to students is appropriate and 
respectful. 
 

Standards of conduct have been 
established.  Social worker’s monitoring 
of students is subtle and preventive, 
and students engage in self-monitoring 
behavior. 

2e:  Organizing Physical 
Space 
 

The physical environment is 
disorganized and poorly suited to 
working with students.  Materials 
are difficult to find when needed. 

The physical environment is 
moderately well organized and 
moderately well suited to work with 
students.  Materials are usually 
available. 
 

The physical environment is well 
organized; materials are available when 
needed. 

The physical environment is highly 
organized and is inviting to students.  
Materials are convenient when needed. 

Comments:  
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Delivery of Service 

 
Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a:  Responding to 
Referrals and Evaluating 
Student Needs 
 

Social worker fails to respond to 
referrals or makes hasty 
assessments of student needs. 

Social worker responds to referrals 
when pressed, and makes adequate 
assessments of student needs. 

Social worker responds to referrals and 
makes thorough assessments of student 
needs. 

Social worker is proactive in responding 
to referrals and makes highly 
competent assessments of student 
needs. 

3b:  Communicating With 
Families 
 

Social worker fails to 
communicate with families and 
secure necessary permission for 
evaluations, or communicates in 
an insensitive manner.  

Social worker’s communication with 
families is partially successful; 
permissions are obtained, but there 
are occasional insensitivities to 
cultural and linguistic traditions.  

Social worker communicates with families 
and secures necessary permission for 
evaluations, doing so in a manner 
sensitive to cultural and linguistic 
traditions.  

Social worker secures necessary 
permissions and communicates with 
families in a manner highly sensitive to 
cultural and linguistic traditions.  Social 
Worker reaches out to families of 
students to enhance trust.  

3c:  Collecting Information 
 

Social worker neglects to collect 
important information on which 
to base intervention; 
communication and interventions 
are inaccurate or not appropriate 
to the audience. 
 

Social worker collects most of the 
important information on which to 
base interventions; interventions and 
communications are accurate but 
lacking in clarity and not always 
appropriate to the audience. 
 

Social worker collects all the important 
information on which to base 
interventions; communication and 
interventions are accurate and 
appropriate to the audience. 

Social worker is proactive in collecting 
important information, interviewing 
Educators and parents if necessary. 
Reports are accurate and clearly 
communicated, and are tailored for the 
audience.   

3d:  Demonstrating 
Flexibility and 
Responsiveness 
 

Social worker adheres to a plan 
or program, in spite of evidence 
of its inadequacy. 

Social worker makes modest changes 
in the intervention strategy when 
confronted with evidence of the 
need for change. 

Social worker makes revisions in the 
intervention strategy when they are 
needed. 

Social worker is continually seeking 
ways to improve the interventions 
strategy and makes changes as needed 
in response to student, parent, or 
Educator input. 

Comments:  
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Component: 

Professional Responsibility 

Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

4a:  Reflecting on practice Social worker does not reflect on 
practice, or the reflection is 
inaccurate or self-serving. 

Social worker’s reflection on practice 
is moderately accurate and objective 
without citing specific examples, and 
with only global suggestions as to 
how it might be improved. 

Social worker’s reflection provides an 
accurate and objective description of 
practice, citing specific positive and 
negative characteristics.  Social Worker 
makes some specific suggestions as to 
how the social work program might be 
improved. 

Social worker’s reflection is highly 
accurate and perceptive, citing specific 
examples that were not fully successful 
for at least some students.  Social 
worker draws on an extensive 
repertoire to suggest alternative 
strategies. 

4b:  Collaborating with 
Educators and 
administrators 

Social worker is not available to 
staff for questions and planning 
and declines to provide 
background material when 
requested. 

Social worker is available to staff for 
questions and planning and provides 
background material when 
requested. 

Social worker initiates contact with 
Educators and administrators to confer 
regarding individual cases. 

Social worker seeks out educators and 
administrators to confer regarding 
cases, soliciting their perspectives on 
individual students. 

4c:  Maintaining an 
effective data-
management system 

Social worker’s data-
management system is either 
nonexistent or in disarray; it 
cannot be used to monitor 
student progress or to adjust 
treatment when needed. 

Social worker has developed a 
rudimentary data-management 
system for monitoring student 
progress and occasionally uses it to 
adjust treatment when needed. 

Social worker has developed an effective 
data-management system for monitoring 
student progress and uses it to adjust 
interventions when needed.  

Social worker has developed a highly 
effective data-management system for 
monitoring student progress and uses it 
to adjust interventions when needed.  
Social worker uses the system to 
communicate with educators and 
parents. 

4d:  Participating in a 
Professional community 

Social worker’s relationships with 
colleagues are negative or self-
serving, and social worker avoids 
being involved in school and 
district events and projects. 

Social worker’s relationships with 
colleagues are cordial, and social 
worker participates in school and 
district events and projects when 
specifically asked to do so. 

Social worker participates actively in 
school and district events and projects 
and maintains positive and productive 
relationships with colleagues. 

Social worker makes a substantial 
contribution to school and district 
events and projects and assumes a 
leadership role with colleagues. 

4e:  Engaging in 
professional development 

Social worker does not 
participate in social worker 
development activities, even 
when such activities are clearly 
needed for the development of 
skills. 

Social worker’s participation in social 
worker development activities is 
limited to those that are convenient 
or are required. 

Social worker seeks out opportunities for 
social worker development based on an 
individual assessment of need. 

Social worker actively pursues social 
worker development opportunities and 
makes a substantial contribution to the 
profession through such activities as 
offering workshops to colleagues. 

4f:  Showing 
professionalism, including 
integrity, advocacy, and 
maintaining confidentiality 

Social worker displays dishonesty 
in interactions with colleagues, 
students, and the public and 
violates principles of 
confidentiality. 

Social worker is honest in 
interactions with colleagues, 
students, and the public, plays 
moderate advocacy role for students, 
and does not violate norms of 
confidentiality 

Social worker displays high standards of 
honesty, integrity, and confidentiality in 
interactions with colleagues, students and 
the public and advocates for students 
when needed. 

Social worker can be counted on to 
hold the highest standards of honesty, 
integrity, and confidentiality and to 
advocate for students, taking a 
leadership role with colleagues. 

Comments: 
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Due Process Requirements 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
compliance with special 
education due process 
requirements and ISD 917 
policies and procedures 

The social worker demonstrates 
little or no knowledge, skill 
and/or adherence to federal and 
state special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

The social worker demonstrates basic 
knowledge, skills and inconsistent 
adherence to federal and state 
special education laws and district 
procedures, district referral and 
intake process, student and/or family 
cultural, gender and/or disability 
needs, timelines and appropriate 
notices being on file, and/or data 
privacy requirements. 

The social worker demonstrates thorough 
knowledge, skills and consistent 
adherence to federal and state special 
education laws and district procedures, 
district referral and intake process, 
student and/or family cultural, gender 
and/or disability needs, timelines and 
appropriate notices being on file, and/or 
data privacy requirements.  

The social worker demonstrates 
extensive knowledge, skills, expertise 
and adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b Collaborates Effectively 
With Team Members 
 

The social worker demonstrates 
little or no effective 
collaboration, conflict-resolution 
and advocacy skills with parents, 
general and/or special education 
social workers, related service 
provider s, and/or outside 
agencies in gathering information 
and/or the decision-making 
process.   

The social worker demonstrates basic 
and moderately effective 
collaboration, conflict-resolution and 
advocacy skills with parents, general 
and/or special education social 
workers, related service provider s, 
and/or outside agencies in gathering 
information and/or the decision-
making process.   

The social worker demonstrates 
consistently effective collaboration, 
conflict-resolution and advocacy skills 
with parents, general and/or special 
education social workers, related service 
provider s, and/or outside agencies in 
gathering information and/or the 
decision-making process.    

The social worker demonstrates skill 
and expertise at the proficient level.  
Provides training and support to others 
on effective collaboration.  Models 
ability to access outside resources for 
students and families.  Provides 
leadership at the district and/or state 
level. 

5c:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs 
 

The social worker demonstrates 
little or no skills in effectively 
setting up a learning environment 
conducive to meeting student’s 
behavioral needs, following a 
classroom behavior management 
system, employing a systematic 
method for crisis intervention 
(NCI or PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

The social worker demonstrates basic 
knowledge, skills and moderate 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis 
intervention (NCI or PCM), utilizing a 
range of behavior management, 
PBIS, and/or sensory support 
strategies, participating in the FBA 
and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The social worker demonstrates thorough 
knowledge, skills and consistent 
adherence to effectively setting up a 
learning environment conducive to 
meeting student’s behavioral needs, 
following a classroom behavior 
management system, employing a 
systematic method for crisis intervention 
(NCI or PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support and 
instruction. 

The social worker demonstrates skill 
and expertise at the proficient level.  
The environment is developmentally 
and uniquely appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 
 

Comments:  
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Summary:  

Goals:  

 

Social Worker Signature:           Date: 

Administrator Signature:           Date: 

Signature indicates that the Social Worker has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      Social Worker Copy      Administrator Copy 
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Intermediate School District 917 
Special Education 

Licensed School Nurse Evaluation Report 
 
Licensed School Nurse Name:  Date of Observation:  
Site/Program:  Time:  
Situation (check all that apply):  Classroom  Team Meeting  Individual  Group 
Nontenured  Tenured       

 
Planning and Preparation 
  

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1a:  Demonstrating 
Medical Knowledge and 
Skill in Nursing Techniques 

LSN demonstrates little 
understanding of medical 
knowledge and nursing 
techniques. 

LSN demonstrates basic 
understanding of medical knowledge 
and nursing techniques. 

 

LSN demonstrates understanding of 
medical knowledge and nursing 
techniques. 

 

LSN demonstrates extensive and 
thorough understanding of medical 
knowledge and nursing techniques. 

1b:  Demonstrating 
Knowledge of Child and 
Adolescent Development 
 
 

LSN displays little or no 
knowledge of child and 
adolescent development. 

LSN displays some knowledge of 
child and adolescent development. 

LSN displays accurate understanding of 
the typical developmental characteristics 
of the age group, as well as exceptions to 
the general patterns. 

In addition to accurate knowledge of 
the typical developmental 
characteristics of the age group and 
exceptions to the general patterns, 
nurse displays knowledge of the extent 
to which individual students follow the 
general patterns. 

1c:  Establishing Goals for 
the Health Services 
Program Appropriate to the 
Setting and the Students 
Served 
  

LSN has no clear goals for the 
health services program, or they 
are inappropriate to either the 
situation or the age of the 
students. 

LSN’s goals for the health services 
program are rudimentary and are 
partially suitable to the situation and 
the age of the students. 

LSN’s goals for the health services 
program are clear and appropriate to the 
situation in the school and to the age of 
the students. 

LSN’s goals for the health services 
program are highly appropriate to the 
situation in the school and to the age of 
the students and have been developed 
following consultations with colleagues 
and administration. 

1d:  Demonstrating 
Knowledge of State, 
Community, and District 
Regulations and Resources 
 

LSN demonstrates little or no 
knowledge of government 
regulations and resources for 
students available through the 
school or district. 

LSN displays awareness of 
regulations and resources for 
students available through the school 
or district, limited knowledge of 
resources available more broadly. 

LSN displays awareness of governmental 
regulations and resources for students 
available through the school or district 
and some familiarity with resources 
external to the school. 
 

LSN’s knowledge of governmental 
regulations and resources for students 
is extensive, including those available 
through the school or district and in the 
community. 
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Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

1e:  Planning the Health 
Services Program for Both 
Individuals and Groups of 
Students, Integrated with 
District Programs 

LSN’s health services program 
consists of a random collection 
of unrelated activities, lacking 
coherence or an overall 
structure. 

LSN’s health service plan has a 
guiding principle and includes a 
number of worthwhile activities, but 
some of them don’t fit with the 
broader goals. 

LSN has developed a health service plan 
that includes the important aspects of 
work in the setting. 

LSN’s health services plan is highly 
coherent and serves to support not 
only the students individually and in 
groups, but also the districts broader 
educational program. 

Comments:  
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The Environment 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

2a:  Creating an 
Environment of Respect and 
Rapport 

LSN’s interactions with at least 
some students are negative or 
inappropriate. 

LSN’s interactions with students are 
a mix of positive and negative. 

LSN’s interactions with students are 
positive and maintains respectful. 

Students seek out the LSN, reflecting a 
high degree of comfort and trust in the 
relationship. 

2b:  Establishing a Culture 
for Health and Wellness 
 

LSN makes no attempt to 
establish a culture for health 
and wellness in the school as a 
whole, or among students or 
among staff. 

LSN’s attempts to promote a culture 
throughout the school for health and 
wellness are partially successful. 

LSN promotes and maintains a culture 
throughout the school for health and 
wellness. 

LSN initiates and maintains a positive   
culture in the school for health and 
wellness. 

2c:  Following Health 
Protocols and Procedures 

LSN’s health services 
procedures are nonexistent or 
in disarray. 

LSN has rudimentary and partially 
successful procedures for the nursing 
services. 

LSN’s procedures work effectively. LSN’s procedures are seamless, 
anticipating unexpected situations. 

2d:  Supervising Health 
Associates and Delegatees 
 

No guidelines for delegated 
duties have been established, or 
the guidelines are unclear.  LSN 
does not monitor associates’ or 
delegatees activities. 

LSN’s efforts to establish guidelines 
for delegated duties are partially 
successful.  Nurse monitors 
associates’ or delegatees activities 
sporadically. 

LSN has established guidelines for 
delegated duties and monitors associates’ 
or delegatees activities. 

LSN promotes an environment in which 
associates or delegatees work 
independently, indicating clear 
guidelines for their work.  LSN’s 
supervision is subtle and professional. 

2e:  Organizing Physical 
Space 

LSN’s office is in disarray or is 
inappropriate to the planned 
activities.  Medications are not 
properly stored. 

LSN’s attempts to create a well-
organized physical environment are 
partially successful.  Medications are 
stored properly but are difficult to 
find. 

LSN’s office is well organized and is 
appropriate to the planned activities.  
Medications are properly stored and well 
organized. 
 

LSN’s office is efficiently organized and 
is highly appropriate to the planned 
activities.  Medications are properly 
stored and well organized. 

Comments:  
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Service Delivery 

Component 
Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

3a:  Assessing Student 
Needs 
 

LSN does not assess student 
needs, or the assessments result 
in inaccurate conclusions. 

LSN’s assessments of student needs 
are perfunctory. 

LSN assesses student needs and knows 
the range of student needs in the school. 

LSN conducts detailed and 
individualized assessment of student 
needs to contribute to program 
planning. 

3b:  Administering 
Medication to Students 
 

Medications are administered 
with no regard to state or district 
policies. 

Medications are administered by 
designated individuals, but signed 
release forms are not conveniently 
stored. 

Medications are administered by 
designated individuals, and signed release 
forms are conveniently stored and 
available when needed. 

Medications are administered by 
designated individuals, and signed 
release forms are conveniently stored.  
Students take an active role in 
medication compliance. 

3c:  Promoting Wellness 
Through Classes or 
Classroom Presentations 
 

LSN’s work with students in 
classes fails to promote wellness. 

LSN’s efforts to promote wellness 
through classroom presentations are 
partially effective. 

LSN’s classroom presentations result in 
students acquiring the knowledge and 
attitudes that help them adopt a healthy 
lifestyle. 

LSN’s classroom presentations for 
wellness are effective, and students 
assume an active role in the school in 
promoting a healthy lifestyle. 

3d:  Managing Emergency 
Situations 
 

LSN has no contingency plans for 
emergency situations. 
 

LSN’s plans for emergency situations 
have been developed for the most 
frequently occurring situations but 
not others. 
 

LSN’s plans for emergency situations have 
been developed for many situations. 

LSN’s plans for emergency situations 
have been developed for many 
situations.  Students and staff have 
learned their responsibilities in case of 
emergencies. 

3e:  Demonstrating 
Flexibility and 
Responsiveness 
 

LSN adheres to the plan or 
program, in spite of evidence of 
its inadequacy. 

LSN makes modest changes in the 
health services program when 
confronted with evidence of the 
need for change. 

LSN makes revisions in the health services 
program when they are needed. 

LSN is continually seeking ways to 
improve the health service program 
and makes changes as needed in 
response to student, parent, or 
Educator input. 

Comments:  
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Professional Responsibilities 

Component Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

4a:  Reflecting on Practice 
 
 

LSN does not reflect on practice, 
or the reflections are inaccurate 
or self-serving. 
 

LSN’s reflection on practice is 
moderately accurate and objective 
without citing specific examples and 
with only global suggestions as to 
how it might be improved. 

LSN’s reflection provides an accurate and 
objective description of practice, citing 
specific positive and negative 
characteristics.   Nurse makes some 
specific suggestions as to how the nursing 
program might be improved. 

LSN’s reflection is highly accurate and 
perceptive, citing specific examples.  
L.S.N. draws on an extensive repertoire 
to suggest alternative strategies. 

4b:  Maintaining Health 
Records in Accordance 
with Policy and Submitting 
Reports in a Timely 
Fashion 

LSN’s reports, records, and 
documentation are missing, late, 
or inaccurate, resulting in 
confusion. 

LSN’s reports, records, and 
documentation are generally 
accurate, but are occasionally late. 
 

LSN’s reports, records, and 
documentation are accurate and are 
submitted in a timely manner. 

LSN’s approach to record keeping is 
highly systematic and efficient and 
serves as a model for colleagues across 
the district. 

4c:  Communicating with 
Families 
 

LSN provides no information to 
families, either about the health 
service program as a whole or 
about individual students. 

LSN provides  limited though 
accurate information to families 
about the health service program as 
a whole and about individual 
students. 

LSN provides thorough and accurate 
information to families about the health 
service program as a whole and about 
individual students. 

LSN is proactive in providing 
information to families about the 
health service program and about 
individual students through a variety of 
means. 

4d:  Participating in a 
Professional Community 
 

LSN’s relationships with 
colleagues are negative or self-
serving, and nurse avoids being 
involved in school and district 
events and projects. 

LSN’s relationships with colleagues 
are cordial, and nurse participates in 
school and district events and 
projects when specifically requested 
to do so. 

LSN participates actively in school and 
district events and projects and maintains 
positive and productive relationships with 
colleagues. 

LSN makes a substantial contribution to 
school and district events and projects 
and assumes leadership role with 
colleagues. 
 

4e:  Engaging in 
Professional Development 
 

LSN does not participate in 
professional development 
activities, even when such 
activities are clearly needed for 
the development of nursing skills. 

LSN’s participation in professional 
development activities is limited to 
those that are convenient or are 
required. 

LSN seeks out opportunities for 
professional development based on an 
individual assessment of need. 

LSN actively pursues professional 
development opportunities and makes 
a substantial contribution to the district 
and profession through such activities 
as offering workshops to colleagues. 

4f:  Showing 
Professionalism 
 

LSN displays dishonesty in 
interactions with colleagues, 
students, and the public; violates 
principles of confidentiality. 

LSN’s honest in interactions with 
colleagues, students, and the public; 
does not violate confidentiality. 

LSN displays high standards of honesty, 
integrity, and confidentiality in 
interactions with colleagues, students, 
and the public; advocates for students 
when needed. 

LSN can be counted on to hold the 
highest standards of honesty, integrity, 
and confidentiality and to advocate for 
students, taking a leadership role with 
colleagues. 

Comments:  
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Due Process Requirements 

Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5a:  Demonstrates 
Compliance With Special 
Education Due Process 
Requirements and ISD 917 
Policies and Procedures 

LSN demonstrates little or no 
knowledge, skill and/or 
adherence to federal and state 
special education laws and 
district procedures, district 
referral and intake process, 
student and/or family cultural, 
gender and/or disability needs, 
timelines and appropriate notices 
being on file, and/or data privacy 
requirements. 

LSN demonstrates basic knowledge, 
skills and inconsistent adherence to 
federal and state special education 
laws and district procedures, district 
referral and intake process, student 
and/or family cultural, gender and/or 
disability needs, timelines and 
appropriate notices being on file, 
and/or data privacy requirements. 

LSN  demonstrates  thorough knowledge, 
skills and consistent adherence to federal 
and state special education laws and 
district procedures, district referral and 
intake process, student and/or family 
cultural, gender and/or disability needs, 
timelines and appropriate notices being 
on file, and/or data privacy requirements.  

LSN demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.  
Oversees and promotes systems to 
ensure data privacy, compliance, and 
organization.    

5b:  Demonstrates 
Effective Skills in 
Conducting and Writing 
Evaluations 
 

LSN demonstrates little or no 
knowledge, skill and/or 
adherence to evaluation planning 
and administration procedures, 
accommodations, tools, results, 
the impact of results on 
educational performance and 
planning, disability eligibility 
criteria, report writing 
requirements, i.e. inclusion of all 
required components, good 
written English, and timelines.  

LSN demonstrates basic knowledge, 
skills and inconsistent adherence to 
evaluation planning and 
administration procedures, 
accommodations, tools, results, the 
impact of results on educational 
performance and planning, disability 
eligibility criteria, report writing 
requirements, i.e. inclusion of all 
required components, good written 
English, and timelines.  

LSN demonstrates thorough knowledge, 
skills and consistent adherence to 
evaluation planning and administration 
procedures, tools, accommodations, 
results, the impact of results on 
educational performance and planning, 
disability eligibility criteria, report writing 
requirements, i.e. inclusion of all required 
components, good written English, and 
timelines.   

LSN demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.   

5c:  Demonstrates Effective 
Skills in Conducting and 
Writing IFSP/IEP/IIIPs  
 

LSN demonstrates little or no 
knowledge, skill and/or 
adherence to IFSP/IEP/IIIP 
requirements, including basing 
plan on sufficient evaluation data 
collection, ensuring present levels 
flow to needs to goals/objectives, 
addressing all required 
components appropriately, using 
good written English, and 
meeting timelines.  

LSN demonstrates basic knowledge, 
skills and inconsistent adherence to 
IFSP/IEP/IIIP requirements, including 
basing plan on sufficient evaluation 
data collection, ensuring present 
levels flow to needs to goals/ 
objectives, addressing all required 
components appropriately, using 
good written English, and meeting 
timelines.  

LSN demonstrates thorough knowledge, 
skills and consistent adherence to 
IFSP/IEP/IIIPs requirements, including 
basing plan on sufficient evaluation data 
collection, ensuring present levels flow to 
needs to goals/ objectives, addressing all 
required components appropriately, using 
good written English, and meeting 
timelines.   

LSN demonstrates extensive 
knowledge, skills, expertise and 
adherence at the proficient level.  
Serves as a resource and role model for 
others. Ensures quality and compliance 
through individual testing and district 
compliance committee experience.    
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Components Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

5d:  Collaborates 
Effectively With Team 
Members 

LSN demonstrates little or no 
effective collaboration, conflict-
resolution and advocacy skills 
with parents, general and/or 
special education Educators, 
Related service provider s, and/or 
outside agencies in gathering 
information and/or the decision-
making process.   

LSN demonstrates basic and 
moderately effective collaboration, 
conflict-resolution and advocacy 
skills with parents, general and/or 
special education Educators, Related 
service provider s, and/or outside 
agencies in gathering information 
and/or the decision-making process.  

LSN demonstrates consistently effective 
collaboration, conflict-resolution and 
advocacy skills with parents, general 
and/or special education Educators, 
Related service provider s, and/or outside 
agencies in gathering information and/or 
the decision-making process.    

LSN demonstrates skill and expertise at 
the proficient level.  Provides training 
and support to others on effective 
collaboration.  Models ability to access 
outside resources for students and 
families.  Provides leadership at the 
district and/or state level. 

5e:  Demonstrates 
Knowledge and Skills in 
Effectively Addressing 
Needs and Behaviors of 
Students With Special 
Needs  

LSN demonstrates little or no 
skills in effectively setting up a 
learning environment conducive 
to meeting student’s behavioral 
needs, following a classroom 
behavior management system, 
employing a systematic method 
for crisis intervention (NCI or 
PCM), utilizing a range of 
behavior management, PBIS, 
and/or sensory support 
strategies, participating in the 
FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

LSN demonstrates basic knowledge, 
skills and moderate adherence to 
effectively setting up a learning 
environment conducive to meeting 
student’s behavioral needs, following 
a classroom behavior management 
system, employing a systematic 
method for crisis intervention (NCI or 
PCM), utilizing a range of behavior 
management, PBIS, and/or sensory 
support strategies, participating in 
the FBA and/or BIP process and/or 
incorporating social skills support 
and instruction. 

LSN demonstrates thorough knowledge, 
skills and consistent adherence to 
effectively setting up a learning 
environment conducive to meeting 
student’s behavioral needs, following a 
classroom behavior management system, 
employing a systematic method for crisis 
intervention (NCI or PCM), utilizing a 
range of behavior management, PBIS, 
and/or sensory support strategies, 
participating in the FBA and/or BIP 
process and/or incorporating social skills 
support and instruction. 

LSN demonstrates skill and expertise at 
the proficient level.  The environment is 
developmentally and uniquely 
appropriate.  Provides 
training/consultation and/or 
modeling/mentoring for others in 
effective behavior and classroom 
management strategies. 

Comments: 
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Summary:  

Goals:  

 

Licensed School Nurse Signature:         Date: 

Administrator Signature:          Date: 

Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees with what is written. 

 Personnel Copy      Licensed School Nurse Copy     Administrator Copy 
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Intermediate School District 917  

Educator Evaluation Report 

 

 

Educator name:    Date(s) of observation:  

 

Site(s) visited:    Time(s):     

 

Situation (check as many that apply):  Classroom   Staffing   Team Meeting   

    

 

Educator status:    

 

DOMAIN 1:  Planning and Preparation Unsatisfactory      Basic Proficient Distinguished 

 

1a:  Demonstrates knowledge of content and pedagogy 1 2 3 4 

1b:  Demonstrates knowledge of students 1 2 3 4 

1c:  Selects appropriate instructional goals 1 2 3 4 

1d:  Demonstrates knowledge of resources 1 2 3 4 

1e:  Designs coherent instruction 1 2 3 4 

1f:  Assesses student learning effectively 1 2 3 4 

 

Comments 

 

DOMAIN 2:  The Classroom Environment Unsatisfactory      Basic Proficient Distinguished 
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2a:  Creates an environment of respect and rapport 1 2 3 4 

2b:  Establishes a dynamic culture for learning 1 2 3 4 

2c:  Effectively manages classroom procedures 1 2 3 4 

2d:  Effectively manages student behavior 1 2 3 4 

2e:  Optimally organizes physical space 1 2 3 4 

       

Comments 

 

DOMAIN 3:  Instruction Unsatisfactory      Basic Proficient Distinguished 

 

3a:  Communicates clearly and accurately 1 2 3 4 

3b:  Uses questioning and discussion techniques 

effectively 

1 2 3 4 

3c:  Effectively engages students in learning 1 2 3 4 

3d:  Provides meaningful feedback to students 1 2 3 4 

3e:  Demonstrates a high degree of flexibility and 

responsiveness 

1 2 3 4 

 

Comments 

 

 

DOMAIN 4:  Professional Responsibilities Unsatisfactory      Basic Proficient Distinguished 

 

4a:  Actively reflects on teaching 1 2 3 4 

4b:  Maintains accurate records 1 2 3 4 

4c:  Communicates effectively with families/caregivers 1 2 3 4 

4d:  Contributes to the school and district 1 2 3 4 
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4e:  Demonstrates professional growth and 

development 

1 2 3 4 

4f:  Demonstrates professionalism 1 2 3 4                          

 

Comments 

 

 

Comments/Summary of Observation: 

 

Date of conference with Educator    

 

Director signature      

 

Educator signature     Date   

 

(Signature indicates that the Educator has seen and reviewed this report.  It does not imply that s/he agrees 

with what is written.) 

 

Personnel copy   Educator copy  Supervisor/assistant director copy   
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FOR YOUR RECORDS 
These pages are retained by the Educator only. 

 
Self-Assessment and Peer Review Annual Summary 

Educator: Click here to enter text. 

School: Click here to enter text. 

Peer Reviewer(s): Click here to enter text. 

Date of Self-Assessment: Click here to enter text. 

Date of Peer Review: Click here to enter text. 

 

Educator Practice 

AREAS OF STRENGTH FROM EVIDENCE  AREAS OF GROWTH FROM EVIDENCE  

Self-Assessment: 
Click here to enter text. 

Self-Assessment: 
Click here to enter text. 

Peer Review:  
Click here to enter text. 

Peer Review:  
Click here to enter text. 

 

Student Impact 

REFLECTIONS SPECIFIC TO STUDENT 
LEARNING  

REFLECTIONS SPECIFIC TO STUDENT 
ENGAGEMENT  

Self-Assessment: 
Click here to enter text. 

Self-Assessment: 
Click here to enter text. 

Peer Review:  
Click here to enter text. 

Peer Review:  
Click here to enter text. 

 

Continuous Growth, Development, and Collaboration 

SUMMARY OF IMPLEMENTATION OF THE INDIVIDUAL GROWTH AND DEVELOPMENT 
PLAN (Tied to activities in the plan) 

Self-Assessment: 
Click here to enter text. 
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SUMMARY OF IMPLEMENTATION OF THE INDIVIDUAL GROWTH AND DEVELOPMENT 
PLAN (Tied to activities in the plan) 

Peer Review: 
Click here to enter text. 

 

REFLECTIONS ON RESULTS OF THE INDIVIDUAL GROWTH AND DEVELOPMENT PLAN 
(Tied to evidence of growth in Educator practice and of student impact from the plan) 

Self-Assessment: 
Click here to enter text. 
 

Peer Review: 
Click here to enter text. 
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SUBMIT THIS PAGE 
This page is evidence of peer review. 

 

Date of Meeting:            

 

The educator and a peer reviewer(s) will sign the Self-Assessment and Peer Review Annual 

Summary to indicate that the evidence and feedback have been discussed, and accurately and 

completely summarized. 

 

Educator:        Date:     

 

Peer Reviewer(s):       Date:     
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Intermediate School District 917 

Educator Induction and 

Mentor Program  

Guide
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Intermediate School District 917 Educator Induction and Mentor Program

Mission Statement 

Intermediate School District 917 recognizes the need to attract and retain qualified professionals in 
order to provide the best possible education for its students. 

The mission of the Intermediate School District 917 Induction and Mentor program is to provide 
professional assistance and emotional support for Educators resulting in improved student success. 

The district believes mentoring provides: 

 Reflection that improves teaching practice,

 Collaboration promoting professional growth,

 The opportunity for professional collegial relationships to develop that enhance job satisfaction,

 The emphasis on core values and competencies necessary to retain effective Educators,

 The reinforcement of the idea that how we work together as adults is as important as our
competence as Educators,

 The opportunity to develop leaders in the teaching profession,

 Strategies to develop self-management, and

 The opportunity to build trust among all staff.

Induction and Mentor Program Goals 

The Induction and Mentor Program Subcommittee of the Staff Development Committee reviewed and 
analyzed program feedback from the previous years, as well as the literature about induction and 
mentoring.  This review resulted in the recommendation to develop a program that focuses on the 
following goals: 

 A comprehensive induction program with mentors and instructional coaches,

 Required and full participation,

 Differentiated training and support, and

 A comprehensive and coherent approach to training and support.

Program Features 

Program, Site or Department Mentors 
All licensed staff in their first and second year in the district are paired with an experienced staff 
member that closely matches their assignment. 

Cognitive Coaches 
All licensed staff in their first and second year in the District will work with a cognitive coach in two 
coaching sessions each year, including conferencing and reflection. 
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Orientation 
All new first- and second-year licensed staff in the district will participate in a one-day orientation to 
help better prepare for the school year. 

Needs Assessment 
To assess the skills and needs of first- and second-year licensed staff members each year, the mentees 
will complete a 917 needs assessment on a district provided assessment tool.  (Appendix I) 

Joint Planning Sessions 
Throughout the year mentors meet regularly with mentees to provide support and assistance with 
understanding the curriculum materials available and the day-to-day concerns of the job. 

Professional Evaluation 
Information sessions are provided to first-year-in-the-district licensed staff with an overview of the 
evaluation process used during their three-year probationary period. 

Classroom Observations 
All first-year-in-the-district licensed staff will observe other professionals in their area of assignment two 
times during the school year.   Subs will be provided for release time. 

Mentors 

Definition 
A mentor is a licensed, experienced staff member on a continuing contract who provides support and 
guidance to a new staff member. 

Role 
Mentors assume all or some of the following roles: 

 Advisor:  provide information and materials on classroom organization and
management

 Counselor:  provide emotional support

 Role Model:  consistently demonstrate professionalism

Responsibilities 
Mentors for the first- and second-year licensed staff are expected to fulfill the following responsibilities: 

 Attend one-half of the one-day orientation session for their first year mentee.
 Implement the tools provided in the Mentor Handbook,

 Facilitate weekly, bi-weekly and monthly joint planning sessions with their mentee,

 Turn in a monthly report by the first of each month,

 Assist their mentee in setting up three classroom coaching sessions throughout the year 
with their assigned instructional coach,

 Assist their mentee in setting up two opportunities to observe in another classroom, 
and 
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 Schedule informal meetings with their mentee to provide on-going support and 
assistance with the day-to-day concerns of the position. 

 
Characteristics of Effective Mentors 
The mentor/mentee match is a critical element of a successful induction and mentor program.  Common 
characteristics of effective mentors include: 
 

 The belief that mentoring is a mutually enhancing professional development 
opportunity, 

 A willingness to invest time and energy in the professional development of a mentee, 

 Excellent communication skills, 

 Knowledge, skills, and expertise in a particular field of practice, and 

 Active listening skills. 
 

Mentees 
 

Definition 
A mentee is a first- or second-year licensed staff member.  All licensed staff in their first and second year 
at Intermediate School District 917 are required to participate in the Induction and Mentor Program. 
 
Role 
As a new licensed staff member, the mentee will assume all or some of the following roles: 
 

 Student:  elicit and accept encouragement, moral support, guidance and mediation their your 
mentor, 

 Observer:  visit other classrooms or other instructional settings and professional meetings, 

 Educator:  share knowledge, skills, and ideas with colleagues, and/or 

 Philosopher:  self-assess and reflect on one’s work 
 
Responsibilities 
Mentees in their first and second year in the District are expected to fulfill the following responsibilities:  
 

 Actively participate in the weekly, bi-weekly and monthly joint planning sessions with their 
mentor, 

 Observation in two instructional settings and turn in an observation summary for each 
observation, 

 Participate in three instructional setting coaching sessions throughout the year with an 
instructional coach, and/or 

 Ask questions! 
 
Characteristics of Effective Mentees 
A successful mentor and mentee relationship requires both parties involved to actively participate.  
Common characteristics of effective mentees include: 
 

 The willingness to communicate with their mentor on a regular basis, 
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 The ability to recognize and request assistance when needed,

 Participation in all Induction and Mentor Program activities, and

 Openness to feedback and suggestions from their mentor and instructional coach.

Cognitive Coaches 

Definition 
A cognitive coach is an experienced, skilled and licensed staff member who supports mentees in 
planning, reflecting, problem solving, and decision-making with regard to professional development. 

Role 
Cognitive coaches assume all or some of the following roles: 

 Advisor:  provide information and materials on curriculum and instruction,

 Coach:  guide thinking through reflective conversation.

Responsibilities 
Cognitive coaches for first- and second-year licensed staff are expected to fulfill the following 
responsibilities: 

 Set up two coaching sessions throughout the year with assigned mentees, and

 Attend Cognitive Coaching training.

Characteristics of Effective Cognitive Coaches 
Cognitive coaches are a critical element of a successful induction and mentor program.  Common 
characteristics of effective cognitive coaches include: 

 The belief that coaching is a mutually enhancing professional development opportunity,

 A willingness to invest time and energy in the professional development of a mentee,

 Excellent communication skills, and

 Knowledge, skills, and expertise in curriculum and instruction.
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Appendix I 

Intermediate School District 917 Educator Induction and Mentor Program 
Mentee Needs Assessment 

Complete this form and submit a copy to your administrator by September 30.  
Keep a copy for review with your mentor. 

Name: 
Position: 
Date: 

Please rate yourself on each item below using the following key: 
5 – Great area of strength 
4 – Strength 
3 – Awareness level 
2 – Area of need 
1 – Strong need for assistance 

Planning 5 4 3 2 1 

1. When planning, I'm clear about the objectives and
goals in a lesson.

2. When planning, I think about specific teaching
strategies for a lesson.

3. When planning, I accurately estimate how long a
lesson will take.

4. When planning, I think about the sequence and pacing
of a lesson.

5. When planning, I think about how I will assess
students’ attainment of goals and objectives in a
lesson.

6. When planning, I think about my students’ prior
knowledge and capabilities.

7. When planning, I think about how each individual
lesson fits into the entire curriculum.

Teaching 5 4 3 2 1 

1. While teaching, I informally assess whether the
students are achieving the goals or objectives of a
lesson.

2. While teaching, I am aware of the instructional
decisions I make.

3. While teaching, if things do not go as planned, I am
able to easily adjust.

4. While teaching, I am cognizant of all that is going on
my classroom.

5. While teaching, I remain focused on the outcomes of
the lesson.
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Reflecting 5 4 3 2 1 

1. After teaching, I can recall specific events from a
lesson.

2. After teaching, I think about how a lesson went.

3. After teaching, I think about how to improve a lesson.

Attitude and Beliefs 5 4 3 2 1 

1. I believe my teaching decisions affect student
learning.

2. I believe my efforts make a difference for students.

3. I believe student behavior affects the success of a
lesson.

4. I believe my actions affect the success of a lesson.

5. I feel confident in my ability to help students meet the
goals and objectives of a lesson.

6. I am comfortable thinking about or doing several
things at once.

7. I believe it is important to address different learning
styles in my classroom.

Professional Development 5 4 3 2 1 

1. I am willing to learn about alternative instructional
strategies and assessment methods.

2. I capitalize on my strengths as a Educator.

3. I look for strategies to compensate for my weaknesses
as a Educator.

4. I participate willingly in activities to further my
professional development.

Relationships 5 4 3 2 1 

1. When working in a group, I am an active and
contributing member.

2. I am comfortable talking to colleagues about my
teaching.

3. I am comfortable talking to my administrator about
my teaching.

4. I solicit and accept help or advice from my colleagues
or administrator.

Comments about your needs as a beginning teache/practitioner: 
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Appendix II 

Intermediate School District 917 Educator Induction and Mentor Program 
Sample Time Line 

August 

 First-year licensed staff mentors and mentees meet staff orientation day. 

 Second-year licensed staff mentors and mentees meet at a mutually convenient time. 

September 

 Mentor and mentee meet informally, i.e. by telephone call, at lunch, on a weekly basis. 

 Mentor and mentee work together to complete Needs Assessment form.  The mentee must 

submit to his/her district administrator by the end of September. 

 Mentor informally observes the mentee in an instructional setting, using the needs assessment 

as a guide. 

October – November 

 Mentor and mentee meet informally on a weekly basis. 

December – January 

 Mentor and mentee plan for coaching/observation sessions. 

February – April 

 Mentor and mentee meet informally. 

May 

 Mentor and mentee meet informally. 

 Mentor and mentee complete and submit Program Evaluation forms. 
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Appendix III 

Intermediate School District 917 Educator Induction and Mentor Program 
Personal Professional Development Plan 

Mentee  School Year 

Mentor  

Describe a goal you would like to focus on for the year: 

Explain your rationale for the goal: 

Quarter One Date: 

Activities/Course Name Timeline Resources Outcome 

Quarter Two Date: 

Activities/Course Name Timeline Resources Outcome 
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Quarter Three     Date: 

Activities/Course Name Timeline Resources Outcome 
 
 
 
 
 
 

 
Quarter Four     Date: 

Activities/Course Name Timeline Resources Outcome 
 
 
 
 
 
 

 
Long-range Plans and Goals with quarterly progress notes 
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
              
 
Mentee Signature:         Date:    
 
Mentor Signature:         Date:    
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Appendix IV 
 

Intermediate School District 917 Educator Induction and Mentor Program 
Year-Long Checklist for Mentor/Mentee Meetings 

 
Please date and initial items discussed.    
 

Topics Date Mentor Initials Mentee Initials 

Absences, tardiness, truancy    

Mod/trimester/quarter grading    

Credit counts    

Suspension format and forms    

District forms (on website) – expense sheets, mileage, absence forms, etc.    

Make-up work (generic)    

Advisor role and responsibilities    

DCALS/DCALS North– handbook and sexual harassment    

CLP process    

District approved on-line training    

I-CUE training    

Business office staff    

Purchase order process/open purchase orders    

Reporting abusive behavior    

Role of police Liaison    

School crisis plan    

School safety procedures, i.e. tornado drill/fire drill, lockdowns, etc.    

Testing procedures    

Parent communications    

Contract/professionalism    

Grading procedure    

Pacing of the curriculum/thematic approach/three-week units    

Field trips/bus requests    

Open houses    

Assist with curricular planning and timeline    

Prepare for formal observations    

Grade-level/department meetings    

Prescheduling/Scheduling process    

Testing procedures    

Special education role, referral procedures, terminology (IEP procedures)    

Calendar/In-service days    

“New” student procedures    

Professional development opportunities    

Prepare for parent/Educator conferences and open house    

Student of the Quarter/Student of Distinction    

Classroom holiday activities/district policies    

Working with children with special language needs    

Snow-day procedures (Superintendent Note)    

Budget requests    

Teaching culturally diverse students    

Observation and feedback    

End of the semester procedures    

Graduation celebration planning    

Retention policies    

Spring program/trips    
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Teaching strategies/learning styles 

Plan for second semester 

Meeting with principal (optional) 

Use of community resources 

Fall ordering of materials 

Contract signing 

Classroom inventories 

Graduation celebration planning 

Year-end activities, awards 

Year-end reports 

Summer school/ESY planning 

Observation and feedback 

CELEBRATE 
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Intermediate School District 917 

Personal Professional Development Plan 

Educator  School Year 

Supervisor 

Describe a goal you would like to focus on for the year: 

Explain your rationale for the goal: 

Quarter One Date: 

Activities/Course Name Timeline Resources Outcome 

Quarter Two Date: 

Activities/Course Name Timeline Resources Outcome 
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Quarter Three Date: 

Activities/Course Name Timeline Resources Outcome 

Quarter Four Date: 

Activities/Course Name Timeline Resources Outcome 

Long-range Plans and Goals with quarterly progress notes 

Educator Signature:  Date: 

Supervisor Signature: Date: 
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The Council for Exceptional Children’s Position on Special Education Teacher Evaluation: 

https://www.cec.sped.org/~/media/Files/Policy/CEC%20Professional%20Policies%20and%20P

ositions/Position_on_Special_Education_Teacher_Evaluation_Background.pdf 

Inclusive Design:  Building Educator Evaluation Systems That Support Students With 

Disabilities: 

http://www.gtlcenter.org/sites/default/files/GTL_Inclusive_Design.pdf 

https://www.cec.sped.org/~/media/Files/Policy/CEC%20Professional%20Policies%20and%20Positions/Position_on_Special_Education_Teacher_Evaluation_Background.pdf
https://www.cec.sped.org/~/media/Files/Policy/CEC%20Professional%20Policies%20and%20Positions/Position_on_Special_Education_Teacher_Evaluation_Background.pdf
http://www.gtlcenter.org/sites/default/files/GTL_Inclusive_Design.pdf
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Portfolio Requirements for Summative Evaluation 

Name: 
Position: 
Supervisor: 
Date: 

Definition: A professional portfolio is a collection of an educator’s work that documents professional growth and 
includes the educator’s own reflections on and assessment of his or her work.  If the portfolio is used as 
an evaluation tool, there must be clearly defined criteria for the portfolio’s content and how it will be 
assessed and used to make judgments about student learning. 

Statutory language: The annual evaluation process for educators must include an option for educators to develop and 
present a portfolio demonstrating evidence of reflection and professional growth, and include educators’ 
own performance assessment based on student work samples and examples of educators’ work, which 
may include video among other activities for the summative evaluation.  Under Minnesota’s new 
statutory requirements, educators have the right to elect the portfolio option for all or part of their 
summative evaluation. 

More generally, a professional portfolio allows educators to take an active role in the valuation process.  A portfolio also provides the 
opportunity to articulate a vision, develop goals and document progress toward them, interacts with peers, reflect on the learning 
experience and share insights with others.  The portfolio protocols used by the National Board for Professional Teaching Standards 
(NBPTS) have been modified in these requirements.  Paper and video is used to document educator practices, along with samples of 
student work.  The mandatory requirements for Minnesota licensure renewal are included in the standards in italics.  Educators are 
assessed not only on the evidence itself, but also on their reflection and analysis, and portfolios are scored by trained reviewers. 
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Your submission will be evaluated on the extent to which it provides sufficient evidence of your continued professional growth in 
ways that demonstrate that you: 

 Identify and address significant needs of students, the professional community, parents, and/or self;

 Have acquired and/or deepened current certificate-specific content knowledge and/or pedagogical practice and have

demonstrated it in your classroom practice;

 Have acquired knowledge of current technology and/or effectively utilized appropriate technology in a way that is directly

connected to teaching and learning;

 Involve the wider community of colleagues, parents, and/or community in your professional growth experiences;

 Practice Standards-based, relevant, and meaningful instruction;

 Ensure equity of access and promote appreciation of diversity in your classroom;

 Have a meaningful impact on student learning.

Degree of Attainment 

0 No evidence exists 
1 Evidence of learning does not meet standards 
2 Limited evidence of knowledge and skills exists 
3 Evidence of knowledge and skills meets or exceeds standards 

If a 0 or 1 is attained, this area must be addressed 

The examples provided are designed to guide you through the portfolio.  You are not limited by these examples. 

Standard Evidence Degree of Attainment Comments 

A. Know students and subject areas. Set
learning goals. Educators are committed
to students and their learning. Provide 3-5
examples.

 A personal statement describing your

teaching goals for the next three

years

 Syllabi or course descriptions with
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details of content, objectives, 

methods, and procedures for 

evaluating student learning 

 Key Warning Signs for Early-Onset 
Mental Illness in Children and 
Adolescents 

B. Implement instruction to achieve goals. 
Educators know the subjects they teach 
and how to teach those subjects to 
students. Provide 3-5 examples. 

 Use of new methods of 

teaching, assessing 

learning, grading, licensure, 

advanced degrees  

 Preparation of a textbook, 

lab manual, courseware, 

and lesson plans, etc. 

 Work on curriculum revision 

or development 

 Accommodation, 

Modification and Adaptation 

of Curriculum, Materials 

and Instruction 

 Positive Behavioral 

Intervention Strategies 

 Reading Preparation and 

Technology 

   

C. Evaluate student learning. Educators are 
responsible for managing and monitoring 
student learning. Provide 3-5 examples. 

 Scores on standardized or other 

tests, before and after instruction 

 Students’ lab books or other 
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workbooks 

 Students’ papers, essays, or

creative works

 Graded work from low, medium,

and high students, with

Educator’s feedback to students

 Instructor’s written feedback on

student work

 Videotapes of your teaching

D. Reflect on teaching practice. Educators
think systematically about their practice
and learn from experience. Provide 3-5
examples.

 A reflective “teaching statement”

describing your personal teaching

philosophy, strategies, and

objectives

 Description of instructional

improvement projects developed or

carried out

 A reflective statement of professional

accomplishment and assessment of

professional growth

E. Educators are members of learning
communities. Provide 3-5 examples.

 Participation in seminars or

professional meetings on

teaching

 Publications in teaching

journals

 Papers delivered on teaching

 Service on teaching

committees
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 Assistance to colleagues on

teaching matters

 Invitations based on teaching

reputation to consult, give

workshops, write articles, etc.

 Requests for advice on

teaching by committees or

other organized groups

F. Set new learning goals. Based on

evaluations of student learning of

these students at this time, what goals

would now be appropriate to set for

students? Provide 3-5 examples.

 Design of new courses

 Design of interdisciplinary or

collaborative courses or

teaching projects

 Use of new methods of

teaching,  assessing learning,

grading

Evaluator’s Summative Comments: 

Principal/Assistant Director Signature: Date: 

Educator Signature: Date: 

Personnel Copy: Educator Copy: Principal/Assistant Director Copy: 
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Performance Improvement Plan-Educator 

Name: 
Position: 
Supervisor: 
Date: 

Mission Statement:   
Intermediate School District 917 serves as a quality, cost effective resource for member school districts committed together to success for all 
learners. 

Strategic Directives: 
1. Heighten the trust and confidence of all school districts served by Intermediate School District 917.
2. Increase achievement of all learners served.
3. Improve staff leadership skills and the culture of collaboration throughout the intermediate district.
4. Use resources strategically to advance our mission.
5. Structure ourselves so that we can adapt to our changing environment.
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Instructions: 
The competency (or competencies) checked reflect the identified deficiency (or deficiencies) in employee performance.  Statements define 
existing problem(s), required action, and timeline. 

 Domain 1:  Planning and Preparation 
Performance areas which require improvement are checked. 

Demonstrating Knowledge of Content and 
Pedagogy 

Demonstrating Knowledge of Resources 
and Technology 

Demonstrating Knowledge of Students Designing Coherent Instruction 

Setting Instructional Outcomes Designing Student Assessments 

Deficiency (or deficiencies) is identified, including a description of the impact to Intermediate School District 917, expected course of action, and timeline. 

Deficiency Impact Required Action Timeline Progress 

 Domain 2:  The Environment 
Performance areas which require improvement are checked. 

Creating an Environment of Respect and 
Rapport 

Managing Student Behavior 

Establishing a Culture for Learning Organizing Physical Space 

Managing Classroom Procedures 

Deficiency (or deficiencies) is identified, including a description of the impact to Intermediate School District 917, expected course of action, and timeline. 

Deficiency Impact Required Action Timeline Progress 
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 Domain 3:  Service Delivery 
Performance areas which require improvement are checked. 

Communicating with Students Using Assessment in Instruction 

Using Questioning and Discussion 
Techniques 

Demonstrating Flexibility and 
Responsiveness 

Engaging Students in Learning 

Deficiency (or deficiencies) is identified, including a description of the impact to Intermediate School District 917, expected course of action, and timeline. 

Deficiency Impact Required Action Timeline Progress 

 Domain 4:  Professional Responsibilities 
Performance areas which require improvement are checked. 

Reflecting on Teaching Participating in a Professional Learning 
Community 

Maintaining Accurate Records Growing and Developing Professionally 

Communicating with Families Demonstrating Professionalism 

Deficiency (or deficiencies) is identified, including a description of the impact to Intermediate School District 917, expected course of action, and timeline. 

Deficiency Impact Required Action Timeline Progress 
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 Domain 5:  Due Process Requirements 
Performance areas which require improvement are checked. 

Demonstrates Compliance With Special 
Education Due Process Requirements and 
ISD 917 Policies and Procedures 

Collaborates Effectively With Team 
Members 

Demonstrates Effective Skills in 
Conducting and Writing Evaluations 

Demonstrates Knowledge and Skills in 
Effectively Addressing Needs and 
Behaviors of Students with Special Needs 

Demonstrates Effective Skills in 
Conducting and Writing IFSPs/IEPs/IIIPs 

Deficiency (or deficiencies) is identified, including a description of the impact to Intermediate School District 917, expected course of action, and timeline. 

Deficiency Impact Required Action Timeline Progress 

It is expected that you develop the skills essential to effectively perform your job as an educator in Intermediate School District 917 in order to 
continue your employment.  You are encouraged to seek assistance from your supervisor and lead Educator to assist you in meeting the 
competencies. 

In order to improve your performance, a course of action has been outlined in this Performance Improvement Plan.  You are encouraged to 
provide input and suggestions that you believe may help you develop the competencies.  Please submit your input not later than [date].  You 
need to be conscientious and professional while performing your job.  We will meet monthly to review your progress related to the required 
action outlined.  If other issues arise during the time frame this plan is in place, you will be notified and they will be addressed through the 
Performance Improvement Plan process. 

Our first review is scheduled for [date] at [time] in [room] at [building].  Please mark your calendar accordingly.  We will use this time to review 
your progress, answer questions, address any needs you may have and provide clarification on required actions relative to this plan.  Your 
performance will be evaluated relative to this plan. 
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[Name], you have a number of areas requiring immediate attention and effort to bring your performance to an acceptable level.  You are 
expected to achieve and maintain an acceptable level of performance.  If your future performance does not satisfy the requirements of the 
Performance Improvement Plan further action, up to and including termination, will result. 

The Performance Improvement Plan has been reviewed with the employee. 

Supervisor Name: Date: 

Supervisor Title: 

I acknowledge receipt of this document: 

Employee Name: Date: 

Performance Improvement Plan-Progress Report [this section should be added for signature each time progress is reviewed] 

It is expected that you develop the skills essential to effectively perform your job as a Educator in Intermediate School District 917 in order to 
continue your employment.  You are encouraged to seek assistance from your supervisor and lead Educator to assist you in meeting the 
competencies. 

Your progress is detailed in this Performance Improvement Plan-Progress Report.  We will meet monthly to review your progress related to the 
required action outlined.  If other issues arise during the time frame this plan is in place, you will be notified and they will be addressed through 
the Performance Improvement Plan process. 

Our next review is scheduled for [date] at [time] in [room] at [building].  Please mark your calendar accordingly.  We will use this time to review 
your progress, answer questions, address any needs you may have and provide clarification on required actions relative to this plan.  Your 
performance will be evaluated relative to this plan. 
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[Name], you have a number of areas requiring immediate attention and effort to bring your performance to an acceptable level.  You are 
expected to achieve and maintain an acceptable level of performance.  If your future performance does not satisfy the requirements of the 
Performance Improvement Plan further action, up to and including termination, will result. 

The Performance Improvement Plan-Progress Report has been reviewed with the employee. 

Supervisor Name: Date: 

Supervisor Title: 

I acknowledge receipt of this document: 

Employee Name: Date: 

Cc:  Personnel File 
[Other pertinent supervisor] 




